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Introduction

In September 1979 the Northwest Regional Educational
Laboratory (NWREL), in collaboration with the Lincoln County School
District (LCSD) in Oregon, was awarded a contract by the Wamen's
Educational Equity Act Program (WEEAP) of the U.S. Education
Department to design a plan for a national demonstration of
educational equity. A major portion of the design effort involved
developing and conducting a needs assessment of the Lincoln County
School District which would:

1. identify districtwide patterns of attitudes toward and
experiences in the area of sex equity.

2. assist in the selection of sites for the implementation phase
of the national demonstration project.

3. provide a context for identifying strategies and selecting
matgrials for use during the implementation phase of the
project.

This report responds to the first and third purposes. Some
districtwide patterns in the area of sex equity have been identified,
and the report itself represents a context for identifying strategies
and materials for implementation. The second purpose, that of
selecting sites for implementation, was met in part by developing a
series of site profiles using the needs assessment data.

In the remaining sections of this document, the methodology used
in designing and conducting the needs assessment is discussed and the

major findings for students, teachers, and other audiences concerning

their views on sex equity are presented. A concluding statement of
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Q




the districtwide implications of the findings appears as the final
section of this report. In the appendices, the reader will find the
questions indexed by topic and audience, the instructions for the
administration of the questionnaires, and copies of the questionnaires
used in the needs assessment, and supplementary data from newspaper

questionnaires and telephone interviews.
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Methodology

The needs assessment for Lincoin County School District was
designed by project staff working closely with the project's Resource
Board and Community Advisory Committee. Technical assistance was
provided by staff from the NWREL who have expertise in item
development, questionnaire design and data analysis. The steps
involved in developing and conducting the needs assessment are
described here.

Step #1: Selecting the Population for the Needs Assessment

Early in the life of the project, project staff together with the
Resource Board defined those populations whose opinions about sex
equity should be taken into consideration in designing and developing
both a comprehensive sex equity program in Lincoln County and a
national demonstration site. The populations selected for the needs
assessment were as follows:

e Students in grades 3, 6, 8, 10 and 12

@ Teachers and teacher aides from all district schools

e Administrators

e Classified staff

e Members of the Lincoln County School Board and Local School

Committees
e Representatives of the community

e Recent graduates of Lincoln County School District

13
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Step $2: Selecting the Topic Areas to be Assessed

Given the populations to be surveyed, project staff together with
the Resource Board identified a number of topic areas to help in
defining the actual content of the needs assessment. The initial list
of topic areas was as follows:

e Attitudes towards Existing BEquity Programs and Materials

e WNeed for and Acceptance of New Equity Programs and Materials

® Awareness of Sex Equity Legislation

e Problems and Concerns in the Area of Sex Equity

e Experience in and Attitudes Toward Elective Courses

e Experience in and Attitudes Toward Physical Education Courses
and Athletics

e Experience in and Attitudes Toward Counseling Services
e Experience in and Attitudus Toward Extracurricular Activities
® Experience in and Attitudes Toward Awérds

e Bxperience in and Attitudes Toward Discipline

e Bxperience in Student Employment

e Student/Staff Interactions

® Peer Interactions

e Achievement

e FKnowledge of the Work Force

e Compensation

e Inservice Training -
e Careers

e Libraries

Step #3: Selecting the Methods for the Assessment .

Having selected the populations and generated a list of imitial

needs assessment topics, project staff and the Resource Board then

ERIC 14




proceeded to identify the ways in which data could be collected from

each of the identified groups. The methods for the needs assessment

for each of the specified groups appear below:

Students: Questionnaires were completed in class by all

students present on the day of administration in all 20 schools
in the district in grades 3, 6, 8, 10 and 12. (Grade 3 was

selected to represent the lower primary grades. The
reliability of questionnaires below this grade level was not

expected to be satisfactory. Grade 6 represented upper primary
students. Grade 8 was selected as representative of junior
high. Grades 10 and 12 were used to represent high school
conditions. Original plans were to start with grade 3 and
sample every third grade, but this would have omitted students
in two-year junior high schools. Thus, more grades were used
than originally planned.)

Teachers and Teacher Aides: A questionnaire was completed by

all teachers/teacher aides at all grade levels in all schools
in Lincoln County.

Administrators: A questionnaire was completed by all
administrators during a districtwide administrators' meeting.

Classified Staff: A questionnaire was distributed to a sample
of classified staff in all schools.

Local Schcol Board: A questionnaire was completed by all
school board members following distribution at a school board
meeting.

Local Canmunity Representatives: Telephone interviews were
conducted by the members of the Needs Assessment Task Force (a
subgroup of the project's Cammunity Advisory Committee), and a
questionnaire was distributed to a sample of community service
club members, and a brief questionnaire was printed in the

local newspaper.

Recent Graduates: A questionnaire was mailed to all of
graduates of two largest high schools in the district.

Step #4: Determining the Number of Respondents

Project staff together with the Resource Board decided that the

primary groups for the needs assessment should be current students and

teachers/teacher aides. Without sufficient data from students and

teachers, project staff would not be confident that the needs
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identified were actually representative of needs throughout Lincoln
County. Thus, an attempt was made to include all students in the
specified grades and al' teachers/teacher aides in the needs
assessment. The same procedure was used with building and district
office administrators and with 1979 graduates from two major high
schools in the County. All school board and local school committee
members present at the school board meeting when the questionnaire was
distributed were asked to complete the needs assessment survey
instrument. Representatives of community businesses were selected
from the telephone book by using a table of random numbers.
Individual community members were also randomly selected from a
telephone book which encompassed all communities of interest. A
questionnaire was distributed at a meeting of a comunity service
club. A random sample (20 percent) of the certified staff was
selected to be part of the needs assessment. Tables 1 and 2 indicate
the number of persons who completed the quescionnaires used for this
report.

Step #5: Developing the Questionnaire Items

Evaluation and measurement specialists from NWREL next began the-
process of ae.eloping items for each area to be assessed and for each
population to be .urveyed. Initially, over 800 items were generated.
Table 3 shows the number of items developed for each audience.

Every attempt was made to keep the language simple, the meaning
clear, and the content appropriate for the topic area. The initial
survey items were reviewed by the Resource Board and by project
staff. The consultants from NWREL together with the Resodrce Board
and project staff identified needed changes which were then executed

bv the consultants. Where possible, parallel items were written and

16



used on different forms of the questionnaires. For example:

L Girls are smarter than boys.

) Boys are smarter than girls.
Same items were presented in the negative form; others were presented
in the positive form. A number of items :lere repeated across
audiences. For example, students in the 8th, 10th and 12th grades all

responded to the following item:

° I get to participate in the sports I want to.

17



Table 1

NUMBER OF TEACHER/TEACHER AIDE
AND STUDENT RESPONDENTS BY SCHOOL

TEACHER/ 3RD GRADE 6TB GRADE 8TH GRADE 10TH GRADE 12TH GRADE
SCHOOLS TEACHER AIDES STUDENTS STUDENTS STUDENTS STUDENTS  STUDENTS
Arcadia 12 41 66 -— - -—

Delake 12 37 - -— —-— -—
Eddyville 17 21 23 15 14 11
Harrison 10 18 - -— - -—
Oceanlake 10 -— 28 -— -— -—
Rose Lodge 7 11 15 -— - -—
Sam Case 15 57 54 -— - -
Siletz 24 18 22 23 32 20
Taft Elementary 21 37 38 -— - -—
Waldport Elementary 37 50 51 -— - -—
Yachat3 5 12 8 -— —— -
Yaguina 19 37 50 - — -—
Lincoln Junior High 18 - -— 108 — _—
Taft Junior High * - -— 76 -
Toledo Junior High 30 - —— g -— -—
Waldport Junior High 13 - - 54 - -
Newport High School 28 - -— -~ 108 87
Taft High School 21 - - - 104 51
Toledo High School ool -— - - 62 50
Waldport High School 8 —-— - -— 46 53

srafe Junior High teachers included with Taft elementary school.
**Toledo High Scnool teachers included with Toledo Junior High School.
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Table 2

NUMBER OF RESPONDENTS NOT CLASSIFIED BY SCHOOL

n
Administrators 18
School Board 23
Classified Staff 24
Community--Service Club Questionnaire 17
Community--Telephone Survey 32
Community--Newspaper Questionnaire 18
Recent Graduates 18
Table 3
TOTAL MJMBER OF ITEMS GENERATED
FOR INITIAL NEEDS ASSESSMENT QUESTIONNAIRES
Questionnaire Form
Audience A B C D* Total
3rd Grade 24 - - —= 24
6th Grade 20 20 - - 40
8th Grade 41 33 48 41 163
10th Grade/l12th Grade 42 - 42 48 33 165
Teachers/Teacher Aides 74 - - - 74
Classified Staff 65 - - - 65
Recent Graduates 40 - - - 40
Administrators 74 - - - 74
School Board Members 61 - - - 61
Commanity Members 60 - -= - 60
Community Service Club Members 37 - - - 37
TOTAL 803**

*Collapsed with Form C for the final Form C questionnaire.
**Where appropriate, items were used at more than one grade level.
Thus, the total includes duplicate items.

19
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Step #6: Pilot Testing the Student Items

Student questionnaires for the needs assessment were pilot tested
over a two-week period. Approximately 30 students from each of grades
3, 6, 9, and 11 completed one form of the questionnaire. Teachers of
the pilot test students also commented on the wording of Questions.

Step #7: Revising the Needs Assessment Questionnaire Items

After the pilot test, all items were reviewed. Items that were
frequently skipped were reworded or discarded. Teacher and Community
Advisory Committee member comments about language and format were used
to simplify questions. Some questions which showed no response
variation across students were either reworded or eliminated.

A final review of the questionnaires was made in an effort to
reduce the number of Questions and questionnaire forms. The number of
questions for each topic area was balanced and redundancies across
forms were eliminated. As a result of the revisions, 16
questionnaires with approximately 203 different items were developed.
Nine forms of the student questionnaire, each containing from 20 to 32
items, were developed. The remaining seven questionnaires contained
from nine to 64 items each. The actual Questions administered and
analyzed for this report are included in the Appendices.

Step #8: Conducting the Needs Assessment

Project staff worked closely with a number of key persons in the
district in conducting the needs assessment. All those persons
mentioned earlier in the Acknowleddments section of this report helped
in the needs assessment. Almost 30 people, a number of whom also
serve on the project's Community Advisory Committee, volunteered to

conduct interviews or distribute and collect questionnaires.
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In all cases, instructions were provided for each person helping in

this phase of the project. Appendix B contains directions for giving

questionnaires.
Step #9: Analyzing the Data - .
All questionnaires were coded according to audience, school, grade

level (for students) and sex (for students). After NWREL consultants
developed keypunching directions, all questionnaires were then
keypunched and verified. The Statistical Package for the Social
Sciences (SPSS) computer programs were used to analyze the data. The
data were analyzed in terms of the frequency and percentage of persons
who responded in a given way to each item. For the student data,
frequencies and percentages were run separately for boys and girls.

Because the focus of this report is at the district level,
frequencies and percentages were compiled across schools in order to
give a districtwide profile. Thus, the data presented in this report
represent one segment of the entire needs assessment. Data organized
by school are being used to form site profiles for the implementation
strategy of the national demonstration.

Step #10: Collapsing the Topic Area’

Followino the initial computer run, the Resource Board met with
rroject staff to review the initial findings. At that time, the
Resource Board reccmnended that the topic areas be collapsed. The
final topics agreed upon by the Resource Board and the project staff
are as follows: (1) Physical and Extracurricular Activities; (2)
Careers and Employment; (3) Recognition; (4) Student-Staff
Interaction; (5) Peer Interaction; (6) Equity Programs and Materials;

and (7) Electives.

21

12




Results
Student Views on Sex Equity

Introduction

Results of the student needs assessment in sex equity are
presented by grade level (third, sixth, eighth, tenth, and twelfth).
Within each grade level, findings are generally organized by the
following topic areas:

1. Physical and extracurricular activities

2. Careers and employment

3. Recognition

4, student-staff interaction

5. Peer interaction

6. Equity programs and materials

7. Electives
Within each topic area, differences between boys' and girls' responses

are discussed. Tables mentioned in the text are located at the end of

the narrative for each grade level.
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Third Grade

A total of 177 boys and 157 girls responded to the 20-item, third

grade questionnaire. 1In the area of physical activities (Table 4),

girls and boys do not Aiffer significantly in their ideas about who
plays what games at recess: both sexes play on the swings while jump
rope is primarily a girl's activity and kickball is primarily a boy's
activity. However, in response to the Question, "Who is good at
sports?,” most girls respond that both sexes are, while most boys
reszond that only boys are good at sports.

In the area of careers and employment, both boys and girls perceive

that girls are most likely to be nurses, that boys are more likely to
work for the fire department, and that either boys or girls might
become teachers (Table 5).

Table 6 and 7 show the findings in the areas of recognition and

student-staff interaction. Mos: girls and boys think both sexes are

good at arithmetic, reading, science, and art. There is a tendency
for boys to respond "only boys" and for girls to respond “"only girls"
more often than choosing the opposite sex as good at something. Table
7 indicates little diffference between boys and girls in their
perceptions of who gets into trouble the most. About half the
students think boys do and about half think both girls and boys get
into trouble. Both sexes think teachers like teaching both boys and

girls.

23
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In the area of peer interaction, most girls think that both boys

and girls are 9ood leaders (Table 8). However, nearly a third of the
boys feel that only boys make good leaders.

In the area of curriculum and clagsroom activities, there are

again some differences in the perceptions of girls and boys. Boys are
more likely to respond that only boys would build birdhouses in a
story, while girls are more likely to respond that only girls would
bake zookies.

Overall, perceptions seem to fall into sex-stereotyped patterns:
boys are more likely to build birdhouses or mow lawns while girls are
moré likely to bake cookies (Table 9). Both sexes feel that boys and
girls should help the teacher with classroom chores, while boys are
more likely than girls to respond that only boys are important in
American history. .

Summar

There are some differences in the way girls and boys perceiwve
certain items (e.g., Who is good at sports? Who is a good leader?
who was important in American history?). There are also some areas
where both boys and girls feel that an activity is more appropriate
for one s=x than the other (e.g., playground activities, careers, who
-ets in trouble most, who builds birdhouses, mows lawns, or bakes

cookies).



Table 4

PHYSICAL ACTIVITIES
Third Grade
Percent Responding

*"Only Boys" *"Boys and Girls" "Only Girls*
Item Boys Girls Boys Girls Boys Girls

4. Who plays on the
swings during

recess? S 2 83 87 9 8
11. Who plays jump

rope during

recess? 3 0 31 26 63 73

12, Who plays kick-
ball during
recess? 55 62 42 35 1 0

20. Who is good at
sports? 53 30 42 66 1 2

Table 5

CAREERS AND EMPLOYMENT
Third Grade

Percent Responding

"Only Boys"® "Boys and Girls” "Only Girls"
Item Boys Girls Boys Girls Boys Girls

6. Who might be a
nurse? 2 0 24 22 72 77

14, Who might work for
the fire department? 73 74 22 25 1 0

19, Who might be a
teacher? 6 2 71 70 19 25

Note: Percentages may not total 100% due to blanks and multiple
responses.

Respondents: Boys = 177 Girls = 157

«
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Table 6

RECOGNITION
Third Grade
Percent Responding

*"Only Boys” *"Boys and Girls" "Only Girls"

Item Boys Sirls Boys Girls Boys Girls
10. Who is good at

arithmetic? 14 7 79 82 5 8
13. Who is good at

reading? 10 1 84 90 3 7
17. Who is good at

science? 21 12 73 78 3 6
18, Who is good at

art? 14 2 80 85 ‘ 2 9

Table 7

STUDENT-STAFF INTERACTION
Third Grade
Percent Responding

"Only Boys" "Boys and Girls" "Only Girls"
Item Boys Girls Boys Girls Boys Girls

2. Who gets into
trouble the most? 41 54 49 41 7 0

S. Who do teachers
like to teach? 5 0 86 92 6 5

Note: Percentages may not total 100% due to blanks and multiple
responses.

Respondents: Boys = 177 Girls = 157
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Table 8

PEER INTERACTION
Third Grade

Percent Responding
"Only Boys" "Boys and Girls" "Only Girls"

Item Boys Girls Boys Girls Boys Girls
16. Who is a good leader? 31 8 61 80 6 10
Table 9

CURRI CULUM-~~CLASSROOM
Third Grade

Percent Responding
"Only Boys" "Boys and Girls" "Only Girls”

Item Boys Girls Boys Girls Boys Girls
9, Who might build a R

birdhouse in a

story? 57 44 36 48 4 4

3. Who might mow the
lawn in a story? 61 59 33 33 3 3

15. Who might bake
cookies in a story? 5 1 25 15 66 82

7. Who was important in
American history? 48 33 49 61 1 3

1. Who should help the
teachers erase
blackboards? 9 2 79 90 9 3

8. Who should help the
teacher collect
books? 16 6 7 8l 10 10

Note: Percentages may not total 100% due to blanks and multiple
responses.

Respondents: Boys = 177 Girls = 157
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Sixth Grade

A total of 169 boys (Form A--84, Form B--85) and 176 girls (Form
A—111, Form B--65) responded to the sixth grade questionnaires. Each

of the two forms contained 20 items for a total of 39 items since one

item overlapped on both forms. The two forms included several
parallel items. In some cases, an item on one form was stated as a
"should,” and the parallel item on the other form was stated as an
"is.” In other cases, an item on one form was stated as something
boys do and the parallel item on the other form was stated as
something girls do. These parallel items are grouped together within

a topic area for ease of interpretation in the tables which follow.

Physical and Extracurricular Activities

Table 10 presents the results from ten items on the topic of
physical and extracurricular activities. In gym classes, both boys
and girls are about equally split on the éuestion of whether classes
should be separate. Both sexes agree that gym activities are the same
for girls and boys. Are girls better at sports than boys are? Over
90 percent of the boys think girls are not better at sports compared
to only 53 percent of the girls. Seventy-one percent of boys agree
that boys are better at sports than girls, but only 24 percent of
the"girls agree with :hat statement. Like the third grade students,

there is some difference of opinion between sexes in the sixth grade

as to who is good at sports.
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Should certain school activities be for girls only? Over half of
the girls think so but only a third of the boys think so. Similarly,
over half of the boys think certain school activities should only be

for boys while only 43 9‘ercent of the girls agree.

How do these "shoulds"” differ from actual perceptions? Less than a
third of both sexes believe that only girls do certain school
activities while 54 percent of the boys and 37 percent of the girls
think only boys do certain school activities. It seems that the
majority of each sex thinks they should have some activities for their
sex only, but less than half believe this to be a reality.

Should and do boys and girls play the same games during recess?
Thirty-one percent of the boys think they should and 29 percent think
they do. However,-there is some discrepancy between the "should" and
reality for girls: thirty-seven percent of the girls think they
should play the same games, yet 53 percent ieport that they do.

Careers and Employment

In the area of careers and employment, over half of both sexes
feel that nontraditional activities and careers are okay. However,
girls are mor2 accepting than boys, especially for the item, "It is
okay if a boy wants to be a nurse (Table 11).

Recognition

Table 12 shows some sex differences concerning whett or not boys
are smarter than girls and vice versa. Ony 8 percent of girls think
the statement "Boys are smarter than girls® is true; whereas 23
percent of the boys think the converse "Girls are smarter than boys”

is true. In reading and math, girls and boys are about equally likely
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to say their own sex is good at the subject, while gir>ls are much less
likel§ than boys to say the opposite sex is good at the subject. In
all cases, students think they are better at reading than at math.

The majority of both boys and girls disagree with the statement "Boys
like to study science more than girls do.”

Student-Staff Interaction

Table 13 presents the results for the topic of student-staff
interaction. Nearly half the boys believe that teachers like girls
better than boys, but only 18 percent of the girls think that is
true. A minority of boys and girls (1l percent and 20 percent) think
teachers like boys better than girls. Nearly everyone agrees that
girls and boys should follow the same rules, and tﬁe majority agree
that boys get into trouble more often.

Peer Interaction

As Table 14 shows, most boys would prefer to have another boy in
charge of a project, while only 1l percent of girls would be satisfied
with that. However, only 42 percent of the girls feel they are better
leaders than boys.

Bquity Programs and Materials

In the area of programs and materials, Table 15 shows that about
two~thirds of the boys would like to learn more about famous men while
only 37 percent of the girls have such an interest. Less than half of
both girls and boys want to learn more about famous wamen. The
majority of boys and girls agree that they have learned about famous
men in school, while significantly fewer report that they have learned
about famous wamen. The school library is not generally perceived by

either sex as having special sections with books for boys or girls.
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The majority of students do not find the stories they read to be
sex-stereotyped (e.g., only boys build things, only girls cook).
However, less than a fourth of the students report that girls are
scientists in stories they have read. Most students feel the sqhool
should give girls and boys the same opportunities and are glad that
the district is doing so.

Summary

Like the third graders, sixth grade boys think they are better at
sports than girls are, but the girls do not agree. Both sexes would
like to have some school activities exclusively for their sex, but
less than half think it is a reality. Girls seem to be more accepting
than boys about either sex entering a nontraditional career, but are
less lenient than boys in their opinions about the scholastic
abilities of the opposite sex. Boys tend to think that teachers like
girls better than boys, but fewer girls agree with that statement.
This may be related to the fact that both groups agree that boys get
into trouble more often than girls.

In the curricular area, fewer students report having learned about
famous women than about famous men. However, there is also less
interest in learning about famous women. The school library and
stories read by students are not seen as particularly biased. Both

girls and boys appear to believe in the idea of equal opportunity.
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Table 10

PHYSICAL AND EXTRACURRICULAR ACTIVITIES
Sixth Grade
Percent Responding

TRUE  true = false  FALSE
Boys Girls Boys Girls Boys Girls Boys Girls

Boys and girls

should have

separate

gym classes. 22 19 20 20 24 14 34 48

A 7. Boys and girls
do the same
things in gym. 55 60 35 29 6 9 2 3

A 20. Girls are better
at spnrts than
boys are. 2 9 5 34 23 36 68 17

B 20. Boys are better

at sports than
girls are. 40 5 31 19 19 17 11 59 . .

A 1. Certain school
activities should
only be for
girls. 4 20 29 33 26 26 40 21

B 6. Only girls do

certain school
activities. 9 8 24 22 37 40 29 31

B 18. Certain school
activities should
only ke for boys. 29 15 25 26 21 23 24 34

A 8. Only boys do some
school activities. 13 15 30 22 33 32 19 30

B 19. Boys and girls
should play the

same games
during recess. 9 12 22 25 28 22 40 42

(continued)
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Table 10 (continued)

Percent Responding

TRUE true false FALSE
Item Boys Girls Boys Girls Boys Girls Boys Girls
——-A—16+-Boys and-girls--
play the same
games during
recess. 8 21 21 32 35 27 29 20
Table 11

CAREERS AND EMPLOYMENT
Sixth Grade

Percent Responding

TRUE true false FALSE

Item Boys Girls Boys Girls Boys Girls Boys Giris
B 17. It is okay if a

boy wants to bake

cookies, 78 91 15 9 1 0 5 0
A 13, It is okay if a

girl wants to

build a bird-

house. 58 87 30 8 7 4 4 1
A 18, It is okay if a

boy wants to be

a nurse. 24 51 35 26 14 10 24 12
B 1ll. It is okay if a

girl wants to be

a firefighter. 47 74 31 23 8 2 13 2

Note: Percentages may not total 100 percent due to blanks 2and
multiple responses.

Respondents: Form A--Boys = 84 Girls = 111
Form B~-Boys = 85 - Girls = 65
33
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Table 12

) RECOGNITION
Sixth Grade

Percent Responding

W — - - - - TRUE- — true— - --false - - FALSE --
) Item Boys Girls Boys Girls Boys Girls Boyes Girls
B 10. Boys are smarter
than girls. 13 0 33 8 39 32 14 55
A 12, Girls are smarter
) than boys. 6 18 17 32 29 23 45 27
B 14. Boys in my class
are usually good
at reading. 24 5 59 51 14 25 4 20
A 15. Girls in my class
4 are usually good
at reading. 17 33 64 53 14 12 1 1
A 2. Boys in my class
are usually good
at arithmetic. 11 3 61 35 26 46 2 16
)
B 3. Girls in my class
usually good at
arithmetic. 21 14 54 62 12 19 11 6
A 6. Boys like to study
) science more than
girls do. 12 1o 23 17 32 32 31 38

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

) Respondents: Form A-~Boys = 84 Girls = 111
Form B--Boys = 85 Girls = 65




Table 13

STUDENT-STAFF INTERACTION
Sixth Grade

Percent Responding

. TRUE true false FALSE
Item Boys Girls Boys Girls Boys Girls Boys Girls

B 8. Teachers like boys
better than girls. S 9 6 11 31 23 58 55

A 10. Teachers like
girls better than
boys. 27 5 20 13 29 32 23 50

A 17.,
B 16. Boys and girls
should have to
follow the same
rules in school. 80 89 14 6 2 1 3 4

A 9. Boys get into
trouble at school
more often than ¢ .
girls. 44 62 37 16 12 15 6 6

B 7. Girls get into
trouble at school

more often than
boys. 2 2 1 5 31 32 6€ 62

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: Form A~~Boys = 84 Girls = 111
Form B--Boys = 85 Girls = 65
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Table 14

PEER INTERACTION
Sixth Grade

Percent Responding

o TRUE ~  true - false FALSE -
Item Boys Girls Boys Girls Boys Girls Boys Girls
A 11. I would rather have
a boy in charge of
a project than a
girl. 29 4 26 7 31 36 12 52
B 9. Girls are better
leaders than boys. 2 14 11 23 39 35 46 23

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: Form A--Boys = 84 Girls = 111
Form B--Boyc = 85 Girls = 65




Item
B 5.

Table 15

EQUITY PROGRAMS AND MATERIALS
Sixth Grade

Percent Responding

TRUE true false FALSE
Boys Girls Boys Girls Boys Girls Boys Girls
I would like to
learn more about
famous men. 18 8 49 29 13 23 19 39

We have learned
about famous men
in school. 45 38 30 32 13 15 11

I would like to
learn more about

famous women. 8 14 24 32 31 29 36

We have learned
about famous women
in school. 18 14 29 37 20 25 33

The school library

has a special

place with books

for boys. 6 6 14 . 16 30 28 4y

The school library

has a special

place with books

for girls. 4 9 5 11 33 31 55

I think the

school district

should give boys

and girls the same

opportunities., 63 88 18 9 11 2 7

I am glad the
school district is
trying to give
boys and girls the

same opportunities. 48 71 42 26 7 2 2
In the stories we

read, only boys

build things. 1 2 20 14 42 42 35

In the stories we
read, only girls

cook. 13 14 38 27 42

()
(<)}

(continued)
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Table 15 (continued)

Sixth Grade
Percent Responding

TRUE true false FALSE
Item Boys Girls Boys Girls Boys Girls Boys Girls
B 13. In the stories we
read, girls are
are scientists. 6 0 13 22 54 43 25 34

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: Form A-~Boys = 84 Girls = 111
Form B--Boys = 85 Girls = 65
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Eighth Grade

A total of 171 boys and 179 girls responded to the three forms of
the eighth grade questionnaire. Like the sixth grade questionnaires,
the three forms of the eighth grade questionnaires contained many
parallel items. One form of a questionnaire might state an idea in
the "should" form, while another form will state the idea in the "is"
form. Or, one form miglt state an idea as something boys do, and
another form states the idea as something girls do. Across the three
forms of the eighth grade questionnaire, students responded to a total

of 101 items.

Physical and Extracurricular Activities

Table 16 summarizes student responses regarding physical education
classes. The majority of boys and girls disagree with the statement
that boys and girls should have different physical education classes,
and agree that coeducational classes usually work out okay. However,
about half of the boys report feeling s2lf-conscious in coeducational
physical education classes, while only 39 percent of the girls report
such feelings.

About half of both groups agree that there are some school clubs
to which only boys or only girls should belong. Nearly all students
agree that school sponsored activities should be open to both girls
and boys. In the specific area of cheerleading, over half of the boys
think it should be open to girls only, while only 25 percent of the

girls agree with that. The idea that cheerleading is a female
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activity is also supported by the fact that only 8 percent of the boys
say they would like to be a cheerleader, while 76 percent of the girls
say so.

In the area of sports, over half of both sexes would like to play
on a coeducational team, although girls are considerably more
supportive of this idea than are boys. WNearly all students agree that
intramural sports should be open to both girls ard boys. Sixty-two
vercent of boys think they should have more school athletic activities
while only 29 percent of the girls think boys need more activities.

On the other hand, while 86 percent cof the girls think they should
have more school athletic activities, over half of the boys also
agree. Thus, even though both sexes would like more athletic
activities for their own sex, there is more support for girls getting
increased athletics.‘ On the other hand, 68 percent of both groups
agree that boys' and girls' sports get the same amount of attention at
their school. At least 80 percenc of each sex also reports that they
are able to participate in the sports they want.

There are further sex differences in perceptions about athletics.
Forty-four percent of the boys agree that girls are less interested in
sports than boys are, but only 13 percent of the girls agree with
that. Over half of the boys think they need more athletic equipment
than girls, but only 20 percent of the girls think so.

Aside from participation, how do students feel about being

spectators? Around 80 percent of both sexes like watching both boys!

sports teams and girls' sports teams.
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Career and Employment

Nearly all students agree that boys and girls should be given the
same information and choices for careers and should have the same
opportunities for jobs outside of school, although girls agree far
more strongly than boys with these ideas (see Table 17). Over half of
the students agree that girls and boys perform equally well at most
jobs, although girls agrec more strongly with that statement than do
boys.

Boys are also less likely than girls to believe that students
should learn about nontraditional careers, although the majority of
both sexes do not agree that it is silly to learn about careers
usually followed by the other sex. Less than half of both groups
report having talked in school about women in nontraditional careers. |

About 70 percent of the bovs believe it is important both for boys
and girls to consider marriage and family responsibilities when
choosing a career;however, they agree more strongly that it is
important for boys. A lesser percentage of girls (58 percent) believe
it is important for either boys or girls to consider marriage and
family responsibilities when choosing a career.

In preparing for their careers, most students do not agree that it
is more important for boys to get good grades than for girls.

However, 41 percent of boys think it is more important for boys to go
to college than girls, but none of the girls agree with that
statement. Girls are somewhat more likely (16 percent) to agree that
it is more important for a boy to find a high-paying job than it is

for a girl, but not to the extent that boys agree (49 percent).
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Regarding specific careers, nearly a third of the boys agree that
bus drivers should be men, but only 4 percent of the girls agree.
Over 80 percent of both sexes agree that if a boy says he wants to
become a nurse, other students would give him a hard time.

Less than half the students say that if a girl wants to become a
construction worker, other students would give her a hard time. Less
than a third of the students think librarians should be women,
although boys are much more likely to think so than girls. Again,
girls are somewhat more willing than boys to accept nontraditional
careers for either sex.

Recognition

As shown in Table 18, twenty-nine percent of boys agree that boys
are smarter than girls, but only three percent of the girls agree. A
like numper of girls (30 percent) agree that girls are smarter than
boys; 24 percent of the boys also agree.

Girls are eqgually likely to agree that teachers help boys in
reading and help girls in math. Boys are more likely to agree that
teachers help girls do as well as boys in math than to agree that
teachers help boys do as well as girls in reading. Less than a third
of the students think boys receive more awards at school than girls do.

Student-Staff Interaction

In the area of discipline, nearly all students agree that girls
and boys should be treated the same. However, 50 percent of the boys
and 47 percent of the girls think that staff treat boys and girls
differently. This may be related to the fact that the majority of
students believe that boys get into trouble at school more often than

girls do. 1In addition, 63 percent of boys and 48 percent of girls
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think girls obey the rules better than boys do (see Table 19).

About half the boys think teachers prefer to teach girls, but only
a gquarter of the girls think so. Both sexes are split about equally
on the issue of whether teachers expect girls to do better in school
than boys. Over half the boys think teachers grade boys more strictly
than they grade girls, but only 16 percent of the girls agree, Very
few girls and less than a quarter of the boys think teachers spend
more time talking to boys tnan girls.

Peer Interaction

Table 20 presents results for the six guestions on peer
interaction. Over half of both sexes agree that girls and boys do not
treat each other as equals. Girls are more likely than boys (73
percent vs. 59 percent) to agree with that statement. Nearly all
students agree that they like to have both girls and boys as friends.
Who would eighth graders like to see in leadership positions? Both
boys and girls tend to disagree that they prefer a boy or girl to be
in charge of a project. Less than half of either sex want to holid a
class office, but both boys and girls would rather pe president than
secretary or treasurer.

Equity Programs and Materials

As Table 21 indicates, 78 percent of boys and 98 percent of girls
say they are glad the school district is trying to increase equity for
boys ana girls. At the same time, 41 percent of boys and 28 percent
of girls think too much time and effort are being spent on sex
equity. What eguity topics would students like to learn about? Over
half the students feel they should study the changing roles of men and

women and about half would like to learn how changes in men's roles
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are affecting women. However, only 40 percent of boys want to learn

how changes in women's roles are affecting men, while 72 percent of

girls would be interested in studying that topic.

The majority of students agree that teachers include class
projects on famous men, but only 36 percent of boys and 40 percent of
girls agree that teachers include class projects on famous women.

Boys are slightly more interested in learning about the contributions

of men to society vs. the contributions of women. Girls are
considerably more interested in learning about the contributions of
women. Less than half the students agree that teachers have discussed
how changes in society affect opportunities for men and women.

Over half the bcys agree that students are not aware of laws
related to sex equity, but only a quarter of the girls agree. This
may suggest that girls have receivéd more information about sex equity
than have boys. However, only a few students feel that, if they are
treated unfairly because of their sex, there is nothing they can do
about it.

Slightly more than a third of both boys and girls believe that
certain sections of the library contain books mostly for boys. Fewer
students believe there are special sections for girls. These data
should be checked against actual library practices to determine
whether these perceptions have any basis in reality.

Electives

In the area of high school course electives, students are asked to
respond to one of three types of questions: 1) What do you think is
the mix of students currently taking the class? 2) What do you think
is the ideal mix of students in the class? 3) How would y .u feel

about taking the class?
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Table 22 shows what eighth graders think is the current enrollment
in eight high school electives. Both sexes tend to see power
mechanics, fisheries and construction cluster as classes that mostly
boys would take. The majority of students feel that more boys than
girls would take chemistry. Office occupations is seen primarily as a
ngirls" class, while music, journalism and health occupations have
less female bias.

Table 23 shows what eighth graders think is the ideal mix of
students in the eighth high school electives. The majority of
students think power mechanics and construction cluster should be
comprised mostly of boys, while fisheries is more likely than these to
be seen as a class that girls might take. Both boys and girls feel
that office occupations should have more boys enrolled than the
current mix of girls and boys. Music, journalism and health
occupations are largely seen as classes for both boys and girls, while
chemistry again has some male bias.

Why do students choose to take or not take a particular elective?
Tables 24 and 25 display the responses from boys and girls,
respectively. Boys express greatest interest in taking power
mechanics, fisheries and construction cluster, while girls express
greatest interest in office occupations, music and journalism. The
most common reason given for not taking a class by both sexes is "I'm
not interested in the topic." Both girls and boys also report "I
would not do well in tne class®™ as another common reason for not
taking a class. This response is particularly freguent for girls with
respect to chemistry. Boys are more likely than girls to respond "I

would feel uncomfortable in the class" as a reason for not taking a
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class. Fitting the cliass into one's schedule, friends and parents

seem to exert little influence on either sex when they are deciding
which electives to take. Table 26 shows that the majority of boys and
girls agree that boys are reluctant to sign up for "girls' classes."
However, girls are less likely to report that they are reluctant to
sign up for 'boyé' classes."
Summary

The results discussed above do not always lead to clear cut
conclusions. However, certain school activities or electives do
emerge as being primarily male-oriented or female-oriented. Boys tend
to think they have greater needs than girls in sports, attending
college, and getting a high paying job. Both sexes distribute
electives such as power mechanics, fisheries, and construction to
boys, and electives such as office occupations to girls. There seems
to be a need for more athletic activities for girls, more projects on
famous women, greater acceptance of boys in classes in office
occupations, and more information about women in nontraditional
careers. Boys seem to be more reluctant to participate in girls'
activities than vice versa and also seem more likely to adhere to

sex-role stereotypes than girls. In this sample of eighth graders,

girls are more likely to think of the sexes as equitable than boys.
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Table 16

PHYSICAL AND EXTRACURRICULAR ACTIVITIES
Eighth Grade

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
C 20. Boys and girls
should have
different
physical educa-
tion classes. 44 48 28 16 11 14 15 18

B 7. Coed physical

education

classes

usually work

out okay. 8 13 8 18 31 33 49 33
A 20. I am self-

conscious in

coed physical

education

classes. 29 33 20 28 35 23 14 16

A 3. There are some
school clubs
that only boys
or only girls
should belong
to. 22 25 26 19 24 28 26 29

A 14. School
sponsored
activities
should be open
to both boys
and girls. 8 0 6 3 28 14 57 83

B 21. Cheerleading
should be open
to girls only. 26 58 15 15 23 13 31 12

C 11. I would 1like
to be a
cheerleader. 84 12 7 12 4 30 4 46

C 22. I would like
to play on a
team with both
boys and girls.. 33 10 9 14 25 34 32 42

(continued)
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Item

A 23.

C 1l4.

-A 15.

42

4.

B lo.

B 22.

Intramural
sports should
be open to
both boys and
girls.

There should be
more school
athletic
activities for
boys than

there are now.

There should be
more school
athletic
activities for
girls than
there are now.

Boys and
girls' sports
get the same
amount of
attention at
our school.

I get to
participate in
the sports that
I want to.

Girls are less
interested in
sports than
boys are.

Boys need more
athletic
equipment than
girls do.

I like to
watch the boys'
sports teams.

Table 16 (continued)

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree

Boys Girls Boys Girls Boys Girls Boys Girls
5 5 3 2 21 20 64 72
18 35 20 36 27 22 35 7
26 6 15 8 36 36 20 50
10 16 22 16 31 23 37 45
8 9 8 12 21 26 63 54
28 68 21 18 31 10 13 3
26 60 13 18 20 8 31 12
5 8 10 12 21 23 59 55

(continued)




Table 16 (continued)

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
C 24. I like to
watch the girls'
sports teams. 9 10 5 10 31 44 53 36

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Resopondents:

Form A—Boys = 51
Form B=--Boys = 39
Form C--Boys = _81

171

49

Girle = 69
Girls = 60

Girls = _50
179
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C 1l2.

B 20.

A l7.

c 15.

Table 17

CAREERS AND EMPLOYMENT
Eighth Grade

Percent Responding

Strongly Disagree Agree Strongly
Disagzee Somewhat Somewhat Agree
Boys Girls Boys Girls Boys Girls Boys Girls

Boys and girls

should be given

the same

information and

choices for

careers. 7 2 31
Boys and girls

should have

the same

opportunities

for jobs

outside of

achool. 9 6 6 2 26
Girls and boys

perform equally

well at most

jobs. 3 0 15

20 53

It is silly for
boys to learn
about careers
usually -.ollowed
by women. 23 55 41 27 21
It is silly for
girls tc learn
about career.
usually followed
by men. 62 39

37 23 . 8

In school, we
have talked
about women in
careers
typically held
by men. 26 42 37

28 24

16 56 80

18 58 74

46 20 39

28 12 4

{continued)



a career. 10 18 20 22 44 34 25 24

A 18. It is more
important for

Table 17 (continued)
Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
B 19, It is important
for boys to
consgider marriage
and family
responsibilities
when choosing
a career. 15 17 13 18 26 28 44 30
C 8. It is important
for girls to
consider -
marriage and
family
boys to get

responsibilities

when choosing

good grades

than for girls. 51 87 31 6 16 1 2 6

B 14. It is more
important for
boys to go to
college than
girls. 44 80 8 18 18 0 23 0

C 19. It is more
important for a
boy to find a
high~paying job
than it is for
a girl. 26 62 25 22 19 12 30 4

C 17. Bus drivers
should be men. 41 80 27 16 9 2 22 2

A 22, If a boy said
he wanted to
beccme a
nurse, other
students
would give
him a hard
time, 4 4 14 7 22 49 59 39

(continued)
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Table 17 (continued)

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
B 12. If a girl
said she
wanted to
become a
construction
worker, other
students would
give her a
hard time. 18 20 28 28 31 38 18 8
B 24. Librarians
should be
women. 36 62 23 18 26 7 5 10
Note: Percentages may not total 100 percent due to blanks and
multiple responses.
Respondents: Form A--Boys = 51 Girls = 69
Form B--Boys = 39 Girls = 60
Form C--Boys = _81 Girls = _50
171 179
~ 47
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Table 18

RECOGNITION
Eighth Grade

Percent Responding

strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
I tem Boys Girls Boys Girls Boys Girls Boys Girls
B 13. Boys are
smarter than
girls. 36 75 26 20 21 3 8 0

A 16. Girls are

smarter than «
boys. 55 49 21 19 14 15 10 15 ’

B 5. Teachers try
to help boys
do as well as
girls in
reading. 23 15 10 15 26 27 33 43

A 8. Teachers try
to help girls
do as well as
boys in math. 12 17 10 10 25 26 53 46

A 4. Boys receive
more awards
at scheool than
girls do. 49 42 27 27 16 19 8 12

Note: Percentages may not total 1090 percent due to blanks and
multiple responses.

Respondents: Form A--Boys = 51 Girls = 69
Form B--Boys = 39 Girls = 60

Form C--Boys = _I1 Girls = _50

17 179
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Item
B 9.

A 24.

B 1l.

B 23.

Boys and girls
should be
treated the
same as far as
discipline is
concerned.

The staff at
this school
treat boys and
girls different

ly.

Boys get into
trouble at
school more
often than
girls do.

Girls get into
trouble at
school more
often than
boys do.

Girls obey
the rules
better than
boys do.

I think most
teachers
prefer to
teach girls.

Teachers
expect girls
to do better
in school
than boys.

STUDENT-STAFF INTERACTION

Table 1%

Eighth Grade

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree

Boys Girls Boys Girls Boys Girls Boys Girls
0 5 3 5 10 8 85 80
37 30 12 23 24 35 26 12
22 16 12 20 35 38 31 23
51 63 33 30 5 5 5 0
24 30 12 22 36 40 27 8
23 32 21 42 31 15 21 10
36 38 13 10 26 37 21 13

(continued)
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Table 19 (continued)

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
C 2. Teachers
grade boys
more strictly
than they
grade girls. 28 44 19 40 37 10 15 6
C 7. Teachers
spend more
time talking
to boys than
girls. 48 54 28 40 11 6 11 0

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: Form A--Boys = 51 Girls = 69
Form B-~Boys = 39 Girls = 60

Form C--Boys = _81 Girls = _50

171 179




Table 20

PEER INTERACTION
Bighth Grade

Strongly
Disagree

Percent Responding

Disagree
Somewhat

Agree

Samewhat

Strongly

Agree

Item Boys Girls

Boys Girls

Boys Girls

Boys Girls

A 11. Boys and girls
do not treat
each other as
equals. 18

C 6. I like to have
both girls
and boys as
friends. 0

C 21, I would rather
have a boy in
charge of a
project I am
working on
+ than a girl. 21

B 16. I would ruther
have a girl in
charge of a
projact I am
working on
than a boy. 18

A 7. I would like
to be class
president. 37

C 13. I would like
to be sacretary
or treasurer
for my class. 49

58

20

36

30

24 17

28 16

39 38

24 23

20 34

35

11

23

29

20

41

10

30

35

22

24

86

22

13

10

10

32

88

14

Note: Percentages may not
multiple responses.

Respondents: Form A-——Boys
Form B--Boys
Form C--Boys

total 100 percent due

= 51
= 39
=8

171

Girls = 69
Girls = 60
Girls = S0

179

to blanks and

53




Table 21

EQUITY PROGRAMS AND MATERIALS
Eighth Grade

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
A 2. I am glad the
school district
is trying to
increase equity
for boys and
girls. 10 0 10 1 43 30 35 68

B 6. Too much time
and effort are
being sgent on
sex equity. 28 37 28 28 23 18 18 10

C 4. We should
study the
changing roles
of men and
women. 20 12 24 34 41 36 15 18

C 10. I would like
to learn how
changes in
men’s roles
are affecting
" women. 25 20 27 26 32 38 15 14

A 13. I would like
to learn how
changes in
women's roles
are affecting
men. 26 7 33 19 28 44 12 28

A 12. Teachers include
class projects
on famous men. 20 10 24 19 43 36 12 32

B 17. Teachegrs include

class projects

on famous
women. 31 17 31 38 15 37 21 3

{continued)
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w

18.

18.

16.

15.

I would 1like
to learn more
about the
contributions
of men to our
society.

I would like
to learn more
about the
contributions
of women to
our society.

Teachers have
discussed how
changes in
society affect
opportunities
for men and
women.

Students are
not aware of
laws related
to sex equity.

If T am treated
unfairly in
school because
of my sex,
there is
nothing I can
do about it.

Certain
sections of
the library
contain books
mostly for

boys.

Table 21 {continued)

Percent Responding

Strongly Disagree Agree Strongly
Disagree Samewhat Somewhat Agree
Boys Girls Boys Girls Boys Girls Boys Girls
21 27 33 40 26 27 18 2
36 8 25 40 26 38 11 10
28 22 25 32 36 38 10 6
15 36 26 36 32 14 25 12
67 67 23 20 S 12 3 0
33 30 23 28 26 25 10 12
{continued)




Table 21 (continued)

Percent Responding

Strongly Disagree Adree Strongly
Disagree Samewhat Somewhat Agree
It Boys Girls Boys Girls Boys Girls Boys Girls
A 19, Certain
sections of
the library
contain books
mostly for
girls. 35 35 43 33 12 28 8 4

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: PForm A--Boys = 51 Girls = 69
Form B--Boys = 39 Girls = 60

Form C--Boys = _81 Girls = _50

171 179

0




Table 22
ELECTIVES
CURRENT ENROLLMENT
Eighth Grade

Question: wWhat do you think is the mix of students currently taking these classes?

Item percent Responding

All Boys More Boys Half § Half More Girls All Girls
Boys Girls Boys Girls Boys Girls Boys Girls Boys Girls

A 25. Office occupations 0 1 4 1 33 22 29 42 28 30
A 26. Music 2 0 6 1 53 64 1 26 2 7
A 27. Chemistry 0 17 55 41 33 42 2 0 0 0
A 28. Power mechanics 51 65 37 25 6 [ 0 1 0 1
A 29. Journalism 2 0 12 4 51 80 18 15 2 1
A 30. Health occupation 2 0 0 4 11 34 37 36 10 6
A 31. Fisueries 35 « 31 44 18 9 4 1 0 0
A 32. Construction cluster 39 44 37 45 10 9 0 3 4 0

Note: DPercentages may not total 100 percent due to blanks and
aultiple responses.

Respondents: Form A--30ys = 51 Girls = &9
Form B8--Boys = 39 Girls = 60

Form C-~Boys = _81 Girls = S0

in 179

()
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Aruitoxt provided by Eic:




Question: What do you think 1s the 1deal mix of students in these classes?

Table 23

ELECTIVES

IDEAL ENROLLMENT

eighth Grade

Item 2ercent Responding

All Bovs More Bovs Half & Half More Girls All Gicls

Boys Girls Boys Girls Bovs Gitls Boys Girls Boys Girls
B 25. Office occupations 3 1] 3 1] 31 53 21 28 18 15
B 26. Music 3 0 10 3 62 75 13 17 H 2
8 27. Chenmistry 21 5 21 43 19 47 1] 2 1] 0
3 28. Power mechanics 49 {43 21 37 15 17 S 0 0 0
8 29. Journalism 3 9 3 3 7 78 5 13 5 0
B8 20. Health occupations 0 0 5 2 62 67 18 20 H 3
3 31. Fisheries , . 28 22 15 35 39 32 3 5 3 3
B 32. Construction cluster 31 32 23 35 26 28 3 0 3 0

Mote: Percentages may not total 100 pecrcent due

multiple responses.

Respondents: Form A~--Boys = 51
form B--Boys = 39

form C--Boys = 81

171

80
O

ERIC

Aruitoxt provided by Eic:

Girls = 69
Girls = 80
Gicrls = _30

179

to blanks and

61




Question: Write the number (s) of the statement(s) which tell how you

Table 24

ELECTIVES
ATTITUDES~~BOYS
Eighth Grade

feel about taking each elective.

Item

C 25. Office occupations
C 26. Music

C 27. Chemistry

C 28. Power mechanics

C 29. Journalism

C 30. Health occupations
C 31. Fisheries

C 32. Construction cluster

Rey to Table 24

Percent Responding

1 2 3 4 5 7 9
21 33 14 4 4 14 9
24 31 12 4 7 11 10
28 26 16 6 0 10 10
68 10 11 3 1 3 4
25 37 6 5 3 12 6

4 40 17 5 3 21 9
43 24 6 3 1 10 9
42 24 11 3 3 9 7

. I would like to take the class.
. I'm not interested in the topic.

1
2
3. I would not do well in the class.

4. I probably won't be able to fit the class in my schedule.
5. None of my friends would take the class.
6
7
9

. (Multiple response)

Note: Percentages may not
multiple responses.

Respondents: Form A--Boys
Form B--Boys
Form C--Boys

total 100 percent due to blanks and

= 51
= 39
= 8l

171

My parents wouldn't want me to take the class.
I would feel uncomfortable in the class.

Girls = 69
Girls = 60
Girls = _50

179

61




Item

Cc

Table 25
ELECTIVES
ATTITUDES--GIRLS
Eighth Grade

Percent Responding

25.
26.
27.
28.
29.
30.

31.

32.

Office occupations
Music

Chemistry

Power mechanics
Journalism

Health occupations

Fisheries

Construction cluster

1 2 3 4 5 6 7 9
46 26 4 4 4 0 2 14
38 24 18 0 6 0 2 10
16 30 36 2 2 0 4 8
14 34 10 8 6 6 12 10
34 24 14 12 2 0 2 8
10 50 8 6 10 0 6 10

6 54 4 6 8 6 6 10
18 40 14 4 2 4 8 10

Key to Table 25

1.
2.
3.
4.
5.

6.
7.

9.

Note:

Respondents:

62

I would like to take the class.
I'm not interested in the topic.
I would not 4o well in the class.
I probably won't be able to fit the class in my schedule.
None of my friends would take the class.

My parents wouldn't want me to take the class.
I would feel uncomfortable in the class.

(Multiple r. sponse)

Form A~-Boys =
Form B--Boys =
Form C--~Boys = 8l

51 Girls = 69
39 Girls = 60

Girls = _50
171 179

>3

Percentages may not total 100 percent due to blanks and
multiple responses.
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Table 26

i ELECTIVES
| Eighth Grade
|
\
|

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
A 10. Boys are reluc-
tant to sign up
for "girls’
classes." 20 7 20 10 33 36 27 46

C 3. Girls are reluc-
tant to sign up
for "boys!

T classes.” 15 30 21 32 42 36 21 2

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: Form A--Boys = 51 Girls = 69
Form B--Boys = 39 Girls = 60

Form C--Boys = _81 Girls = _50

171 179
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Tenth Grade

A total of 185 boys and 180 girls responded to the three forms of

the tenth grade questionnaire. The tenth grade questionnaires are
identical to the eighth grade questionnaires except for the questions
about electives on Form C.

Physical and Extracurricular Activities

Table 27 summarizes tenth grade student responses regarding
physical and extracurricular activities. Only a quarter of the
students feel that girls and boys should have different physical
education classes, and the majority agree that coeducational physical
education classes usually work out okay. Where eighth grade boys tend
to feel more self-conscious than girls in coeducational physical
education classes, the reverse is true for tenth graders. About
two-thirds of boys and half of girls agree that there are some school
clubs to which only boys or only girls should belong. Nearly all
students agree that school sponsored activities should be open to both
boys and girls. Like the eighth graders, tenth grade boys are more
likely than girls to agree that cheerleading should be open to yirls
only. Tenth grade girls are less interested than eighth grade girls
in becoming cheerleaders, while neither group of boys have much
interest in that activity.

In the area of sports, about 60 percent of both sexes report that
they would like to play on a coeducational team. Nearly all students

agree that intramural sports should be open to botk girls and boys.
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Seventy-one percent of the boys think they should have more school

athletic activities, while only 40 percent of the girls think boys
need more activities. On the other hand, over half of both groups
think there should be more school athletic activities for girls. At
the same time, over half of both sexes agree that girls and boys'
sports receive the same amount of attention and most students report
that they are able to participate in the sports they want.

There are some sex differences in perceptions about athletics.
Thirty-eight percent of boys agree that girls are less interested in
sports than boys are, but only 8 percent of the girls agree. The
majority of boys think they need more athletic equipment than girls
do, but only 13 percent of girls agree. Interestingly enough, more
students of both sexes agree that they like to watch girls' sports
teams than agree that they like to watch boys' sports teams. In
general, boys are more likely to say they like watching sports than
girls are, although in all cases at least two-thirds of the students
report that they like to watch sports.

Careers and Employment

Most students agree that girls and boys should be given the same
informaticn and choices for careers and should have the same
opportunities for jobs outside of school, although girls are much more
likely to agree with those statements than are boys (see Table 28).
Like the eighth graders, over half of the tenth graders agree that
girls and boys perform equally well at most jobs, although girls agree
more strornly with that statement thar do boys.

Boys are more likely than girls to feel that it is silly to learn

about nontraditional careers, although the majority of students do
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not agree that such pursuits would be silly. Abcut half the students
say they have talked at school about women in careers typically held
by men.

The majority of students think it is important for both girls and
boys to consider marriage and family responsibilities when choosing a
career, but both sexes are more likely to agree that it is important
for boys.

In preparing for their careers, most students do not agree that it
is more important for boys to get good grades than for girls, or that
it is more important for boys to go to college than girls, though more
boys agree with those statements than girls. Nearly two thirds of the
boys think it is more important for a boy to find a high-paying job
than it is for a girl, but only 30 percent of the girls agree. The
percentage of tenth graders agreeing with that statement is much
higher than the percentage of eighth graders who agree.

Regarding specific careers, most students do not agree that bus
drivers should be men or that librarians should be women, although
bcys are more likely to agree with those statements than are girls.

If a boy says he wants *o become a nurse, over 80 pzrcent of the
students agree they would give him a hard time, but if a girl says she
wants to become a construction worker, students are much less likely
to give her a hard time. Like the eighth graders, girlc are scmewhat
more likely than boys to accept nontraditional careers for either sex.
Reccgnition

As shown in Table 29, over half the girls agree that they are
smarter than boys, while only 17 percent of the boys agree that they

are




smarter than girls. Few students would agree that the opposite sex is
smarter. The majority of students agree that teachers try to help
boys in reading and help girls in math. Most students disagree that
boys receive moce awards at school than girls do.

Student-staff Interaction

As far as discipline is concerned, Table 30 shows that nearly all
student agree that boys and girls should be treated the same, although
girls are more likely than boys to disagree. Seventy-one percent of
the boys and 47 percent of the girls feel that staff treat girls and
boys differently. Unlike the eighth graders, the majority of tenth
graders do not agree that boys get into trouble at achool more often
than girls do, or that girls obey the rules better than boys do.

Boys are more likely than girls (4% percent vs. 15 percent) t¢
agree that teachers prefer to teach girls, but less likely than girls
to agree that teachers expect girls to do better in school than boys
(33 percent vs. 45 percent). Over half of the boye think teachers
grade k.ys more strictly than they grade girls, while i¢ss than a
quarter of the gicrls agree. The majority of both sexes disagrez that
teachers spend more time talking to boys than girls, although girls
are more likely to agree with that than boys. In general, both sexes
are more likely to say that the opposite sex gets better treatment
from staff than their own sex.

Peer Interaction

Table 31 presents the results of the tenth grade peer interaction
questions. Like the eighth graders, over half of both sexes agree
that girls and boys do not treat each other as equals. Nearly all

students report that they like to have both gi:ls and boys as friends.
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Neither sex has a strong preference for having either a boy or a girl
in charge of projects they work on, although boys are more likely to
prefer their own sex than are girls. Girls express considerably more
interest in holding a class office than do boys, although there is no
preference for one office over another.

Equity Programs and Materials

As shown in Table 32, over three-fourths of the students report
that they are glad the school district is trying to increas; equity
for boys and girls, yet nearly half the boys and a third of the girls
think too much time and effort are being spent on sex equity. Girls
are more likely than boys to agree that the changing roles of men and
women should be studied (70 percent vs. 48 percent), and report
greater interest than boys in learning. how role changes are affecting
the opposite sex. Boys are more interested in learning about changes
in men's roles than changes in women's roles, while girls are equally
interested in both kinds of changes.

Boys are equally likely to agree that teachers include class
projects on famous men as on famous women, but girls are much more
likely to feel that projects on famous men are included, as opposed to
projects on famous women. About half of both sexes would like to
learn about the contributions of men to society, but boys are much
less interested than girls (39 percent vs. 62 percent) in learning
about the contributions of women. The majority of students agree that
their teachers have discussed how changes in society affect
opportunities for men and women. About half the students agree that
they are not aware of laws related to sex equity, but most feel that,
if they are treated unfairly because of their sex, they can do

something about it.
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Nearly half the boys think certain sections of the library contain
books mostly for boys, while only a quarter of the girls think so.
Boys are also more likely than girls to believe that there are special
sections for girls' books, although less than a third of either sex
agree with that.

Electives

Like the eighth graders, tenth graders are asked to respond to one
of three types of questions about high school electives: 1) What do
you think is the mix of student currently taking the class? 2) What
do you think is the ideal mix of students in the class? 3) How do you
feel about taking the class?

Table 33 shows what students think to be the current enrollment in
eight electives. The same clear patterns emerge for tenth graders as
appeared for eighth graders: power mechanics, fisheries and
construction are seen as boys' classes; office occupations and healtn
occupations are seen as girls' classes; music and journalism have some
feminine bias; and chemistry has some masculine bias.

Ideally (Table 34) students would like to see a more equal
distribution of girls and boys in elective classes than they now see,
although the pattern of male vs. female classes is still present.

Wwhy do students choose to take or not take a particular elective?
Tables 35 and 36 display the responses fraom boys ané girls, ’
respectively. Power mechanics and construction cluster are the most
popular electives for boys, while office occupations, music and health
occupations are popular with girls. The most common reison for not
taking a class is lack of interest. Very few students of either sex
cite friends, parenrts or feelings of discomfort as reasons for not

taking a clags. There do not appear to be any significant sex
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differences in reasons for not taking a class. Table 37 shows that
over 70 percent of students agree that boys are reluctant to sign up
for girls' classes, while a lesser majority agree that girls are
reluctant to sign up for boys' classes.

Summary

Results for the tenth grade students are similar in many respects
to results from eighth grade students. Both girls and boys tend to
agree that school activities and athletics should be open to both
sexes and that there should be more school athletic activities for
girls. Girls are more likely than boys to feel that equal treatment
of the sexes in career information and jobs is important, and to feel
tolerant of nontraditional careers for either sex. Tenth grade girls
tend to respond that they are smarter than boys, but both sexes feel
that the opposite sex gets better treatment from staff. Students also
agree that the two sexes do not treat each other as equals.

In the curriculum area, student tend to agree that the changing
roles of men and women shoulsd be studied, but girls have a greater
interest in studying these social issues than do boys. Like the
eighth graders, tenth graders associate certain electives with a
par ticular sex, but would like to see a more equal distribution of
boys and girls in elective classes than they see now. Lack of

interest is the most likely reason for not taking a class as opposed

to social pressure.




6.

A 20.

3.

A 14.

B 21.

C 1l.

C 22.

Coed physical

Table 27

PHYSICAL AND EXTRACURRICULR ACTIVITIES
Tenth Grade

Percent Responding

Strongly Disagree Adree Strongly
Disagree Somewhat Somewhat Agree
Boys Girls Boys Girls Boys Girls Boys Girls

Boys and girls

should have

different

physical

education

classes. 62 42 14 26 17 13 7 14

education
classes usually

work out okay. 2 4 9 40

19 38 34 51

I am self-
conscious in
coed physical
education

classes. 11

43 27 23 17 17 27 27

There are same
school clubs
that only boys
or only girls
should belong

to. 27

23 11 30 20 20 46

School
sponsored
activities
should be
open to both

boys and girls. 3 54

37 23 73

Cheerleading
should be open

to girls only. 16 9

33 53 26 21 24 15

I would like to
be a

cheerleader. 30

80 47 6 19 6 24 6

I would like
to play on

a team with
both boys and

girls. 33

22 20 16 16 28 40 22

{continued)



74

23.

14.

15.

22.

Intramural
sports should
be open to both
boys and girls.

There should
be more school
athletic
activities for
boys than
there are now.

There should
be more school
athletic
activities for
girls than
there are now.

Boys' and

.girls' sports

get the same
amount of
attention at
our school.

I get to
participate in
the sports that
I want to.

Girls are less
interested in
sports than
boys are.

Boys need

more athletic
equipment than
girls do.

I like to
watch the boys'
sports teams.

Table 27 (continued)

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Boys Girls Boys Girls Boys Girls Boys Girls
4 4 7 2 22 19 66 74
9 23 17 37 37 37 34 3
28 9 20 19 33 36 19 33
11 27 26 20 26 33 34 20
6 3 9 7 23 47 63 43
31 60 29 32 29 6 9 2
15 53 31 32 42 9 13 4
6 8 13 26 36 64 42 2
{continued)




Table 27 (continued)

Percent Responding

Disagree
Somewhat

Agree Strongly

Somewhat

Boys Girls Boys Girls  Boys Girls

Strongly
Disagree
Item Boys Girls
€ 24. I like to watch
the girls'
sports teams. 4 8

4 13

31 35 57

Note: Percentages may not
multiple responses.

Respondents: Form A--Boys
Form B--Boys
Form C--Boys

total 100 percent due to blanks and

35
55
94
184

Girls
Girls
Girls

74

[/}

3

30
53
97
180
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Table 28

CAREERS AND EMPLOYMENT
Tenth Grade

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Adree
Item Boys Girls Boys Girls Boys Girls Boys Girls
C 23. Boys and girls
should be given
the same
information
and choices
for careers. 10 2 10 5 31 13 48 78

C 12. Boys and girls
should have
the same
opportunities
for jobs outside
of school. 18 3 11 4 29 30 42 62

A 9. Girls and boys
perform equally
well at most
jobs. 17 3 31 17 40 57 11 23

B 20. It is silly for
boys to learn
about careers
usually follcwed
by women. 38 62 35 25 18 8 7 4

A 17. It is silly for
girls to learn
about careers
usually followed
by men. 20 43 43 47 23 7 11 0

C 15. In school, we
have talked
about women in
careers
typically held
by men. 23 12 23 35 38 41 12 10

(continued)




It is important
for boys to
consider
marriage and
family

responsibilities

when choosing
a career.

It is important
for girls to
consider
marriage and
family

Strongly
Disagree

Table 28 {continued)

Percent Responding

Disagree
Somewhat

Agree
Somewhat

Strongly
Agree

Boys Girls

Boys Girls

Boys Girls

Boys Girls

responsibilities-

when choosing
a career.

It is more
important for
boys to get
good grades
than for
girls.

It is more
important for
boys to go to
college than
girls.

It is more
important for
a boy to find
a high-paying
job than it is
for a girl.

Bus drivers
should be men.

If a boy said
he wanted to
become a nurse,
other students
would give him
a hard time.

21

47

29

24

80

79

52

66

16

34

33

13

34

11

17

20

13

13

16

17

17

33 40 53

38 26 21

17 7 11

11 6 9

20 19 44

10 8 23

23 30 65

(continued)
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28
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Table 28 (continued)

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
B ll. If a girl said
she wanted to
become a
construction
worker, other
students would
give her a
hard time. 16 13 24 42 44 40 15 6
B 24. Librarians
should be
women. 42 62 27 26 13 9 15 2

Note: Percentages may not total 100 percent due to blanks ard
multiple responses.

Respondents: Form A-~Boys = 35 Girls = 30
Form B--Boys = 55 Girls = 53

Form C--Boys =_94 Girls = _97

184 180
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Table 29

RECOGNITION
Tenth Grade

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
B 12. Boys are
smarter than
girls. 33 79 42 15 11 0 6 4

A 16, Girls are

smarter than
boys. 60 37 26 10 11 43 0 10

B 15. Teachers try
to help boys
do as well as
girls in
reading. 6 9 22 11 38 42 31 34

A 8. Teachers try
to help girls
do as well as
boys in math. 11 20 20 17 29 17 40 47

A 4, Boys receive
more awards
at school than
girls do. 29 47 34 30 31 13 6 10

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: Form A--Boys = 35 Girls = 30
Form B--Boys = 55 Girls = 53
Form C--Boys = 24 Girls = 97

184 180




Table 30

STUDENT~STAFF INTERACTION
Tenth Grade

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
B 8. Boys and girls
should be
treated the
same as far as
discipline at
school is
concerned. 2 8 0 9 20 17 78 66

A 24. The staff at
this school
treat boys
and girls
differently. 9 17 14 37 40 37 31 10

A 5. Boys get into
trouble at
schoocl more
often than
girls do. 17 23 40 30 23 43 20 3

B 3. Girls get into
trouble at
school more
often than
boys do. 51 49 40 40 6 4 4 6

C 9. Girls obey
the rules
better than
boys do. 39 24 19 23 26 37 12 17

B 10. I think most
teachers prefer

to teach
girls. 16 42 40 34 35 11 6 4

B «3. Teachers expect
girls to do
better in
school than
boys. 26 32 40 23 22 36 11 9

(continued)
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Table 30 (continued)
Percent Responding
Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
C 2. Teachers grade
boys more
strictly than
they grade
girls. 19 53 17 27 28 17 36 3
C 7. Teachers spend
more time
talking to
boys than
girls. 52 34 36 35 6 18 5 9
Note: Percentages may not total 100 percent due to blanks and
multiple responses.
Respondents: Form A--Boys = 35 Girls = 30
Form B--Boys = 55 Girls = 53
Form C--Boys =_94 Girls = 97
184 180
84




Strongly
Disagree

Table 31

PEER INTERACTION
Tenth Grade

Percent Responding

Agree
Somewhat

Disagree
Somewhat

Strongly
Agree

Boys

Girls Boys Girls Boys Girls

Boye Girls

Boys and girls
do not treat
each other

as equals. 20
I like to

have both

girls and

boys as

friends. 3
C 21. I would rather
have a boy in
charge of a
project I am
wor king on
than a girl.

I would rather
have a girl

in charge of

a project I am
working on
than a boy.

B 16.

I would like
tc be class
president. 69
C 13. I would like
to be a
secretary or
treasurer for

my class. 57

17 23 30 40 37

12 8

50 31 32 17 11

38 36 42 22 13

40 20 23 6 30

32 21 26 13 21

17

82

19

17

91

19

Note: Percentages may not

multiple responses.

Form A--Boys
Form B--~Boys
Form C-—Boys

Respondents:

= 35

= 94

total 100 percent due to blanks and

30
53
97
180

Girls =
Girls =
Girls =

= 55

]

184

81

36




Table 32

EQUITY PROGRAMS AND MATERIALS
Tenth Grade

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls BOys Girls
A 2. I am glad the
school district
is trying to
increase equity
for boys and
girls. 11 10 6 7 57 53 20 30

B 5. Too much time
and effort
are being
spent on sex
equity. 24 19 22 45 33 28 16 4

C 4. We should
study the
changing roles
of men and
women. 27 12 25 19 26 50 22 20

C 10. I would like
to learn how
changes in men's
roles are

affecting
women. 27 5 21 25 32 53 16 16

A 13. I would like
to learn how
changes in
women's roles

are affecting
men. 49 10 11 17 3. 50 6 20

A 12, Teachers
include class
projects on
famous men. 29 10 29 30 31 40 11 13

B 17. Teachers
include class
projects on
famous women. 26 25 33 43 35 25 6 6

(continued)

87




Table 32 (continued)

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
B 18. I would like
to learn more
about the
contributions
of men to our
society. 15 17 27 26 47 49 7 2

C 18. I would like
to learn more
about the
contributions
of women to
our society. 33 10 29 27 28 43 11 19

C 16. Teachers have
discussed how
changes in
society affect
opportunities
for men and
women. 30 14 23 29 31 44 13 10

C 5. Students are
not aware of
laws related
to sex equity. 22 18 26 29 32 36 19 16

B 2. If I am treated
unfairly in
school because
of my sex,
there is nothing
I can do about )
it. 55 53 33 38 6 8 1 2

B 14. Certain sections
of the library
contain books
mostly for
boys. 36 36 18 36 40 23 6 2

(continued)
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Table 32 (continued)

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
A 19. Certain sections
of the library
contain books
mostly for
girls. 31 37 29 40 23 20 9 3

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: Form A--Boys = 35 Girls = 30
Form B-=Boys = S5 Girls = 53

Form C--Boys = 94 Girls = _97

184 180

89

84




Table 33
ELECTIVES
CURRENT ENROLLMENT
Tenth Grade

Question: What do you think 1S the mix of students currently taking these classes?

Item Percent Resp.nding

All Boys More Boys Half « Half More Girls All Girls
Boys Girls Boys Girls Boys Girls Boys Girls BoyYs Girls

A 25. Office occupations 0 0 3 0 11 10 54 57 31 27
A 26. Music 0 0 6 0 69 47 14 33 11 13
A 27. Chemistry 9 0 40 37 46 5 6 3 0 0
A 28. iower mechanics 77 63 23 30 0 Q 0 0 0 3
h A 29. Jourtnalism 3 0 6 0 69 83 20 10 0 0
A 30. Health occupations 3 0 3 0 37 37 40 37 14 20
A 3l. Fisheries 40 30 34 57 14 0 3 0 0 0
A 32. Construction cluster 63 5(') ) 26 33 9 10 3 0 0 0

Note: Percentages may not total 100 percent due tO blanks and
multiple responses,

Respondents: Form A--Boys = 35 Girls = 30
Porm B--Boys = S5 Girls = §3

Form C--Boys =_94 Girls = 97

184 180

00}
(1
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Table 34

ELECTIVES

IDEAL ENROLLMENT
Tenth Grade

Question: What do you think is the ideal mix of students in these classes?
Item Percent Responding
All Boys More Boys Half & Half More Girls All Girls
BOys Girls Boys Girls Boys Girls Boys Girls Boys Girls
B 25. Office occupations 4 0 2 2 31 38 36 38 15 17
B 26. Music 2 0 0 0 71 76 15 13 4 6
3 27. Chemistry 4 2 3@ 15 6 74 2 2 0 0
B 28. Power mechanics 49 34 27 38 12 19 0 0 0 2
8 29, Journalism 4 0 2 0 76 89 7 3 1] 0
8 30. Health occupations 2 0 2 0 58 74 22 15 6 6
B 31, Fisheries 29 13 26 47 *» 28 2 0 0 2
3 32. Construction cluster 40 30 29 40 18 17 o 2 2 4

Note:
multiple responses.
Responaents: form A~-Boys = 35
rorm 8--Boys = 35
Form C-—8cys =_34
184

Girls = 30
Girls = 53
Girls = _97

180

Percentages may not total 100 percent due to planks and
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Table 35

ELECTIVES
ATTITUDES--BOYS
Tenth Grade

Question: wWrite the number of the statement which describes your plans for
the class.

Item Percent Responding
1 2 3 4 5 6 7 8 9 10
C 25. Office ~ccupations 4 7 11 52 2 6 1 1 4 7

C 26. Music 16 14 5 36 6 5 1 0 3 12
C 27. Chemistry 7 1 34 131 3 10 2 0 2 7
C 28. Power mechanics 2 2 53 15 6 12 1 0 1 5
C 29. Journalism 7 6 12 46 3 6 4 0 3 10

C 30. Health occupations 10 5 10 54 1 3 3 0 2 10
C 31. Fisheries 3 0 30 36 3 6 1 2 3 13

C 32. Construction cluster 3 6 37 21 2 .10 3 0 2 12

Key to Table 35

1. I have already taken the class.

2. I am currently taking the class.

3, I am planning to take the class.

4, I am not planning to take the class because I'm not interested.
5. I am not planning to take the class because I'm not good at it.
6. I am not planning to take the class because I can't fit it in my

schedule.
7. I am not planning to take the class because none of my friends are.
8. I am not planning to take the class because my parents don't wzrt
me to.
9. I am not planning to take the class because I would feel
uncomfor table.
10. I am not planning to take the class because Of some other reason.

Note: Percentages may not total 190 percent due to blanks and
multiple responses.

Respondents: Form A--Boys = 35 Girls = 30
Form B--Boys = 55 Girls = 53
Form C--Boys = 94 Girls = 97

184 180

87 93




Table 36

ELECTIVES
ATTITUDES--GIRLS
Tenth Grade

Question: Write the number of the statement which describes your
plans for the class.

Iten Percent Responding
1 2 3 4 5 6 7 8 9 10

C 25. Office occupations 8 23 29 22 0 6 0 0 1 7

C 26. Music 18 23 8 27 6 5 0 0 2 7
C 27. Chemistry 3 4 24 45 12 3 0 0 0 4
C 28. Power mechanics 0 1 10 56 9 4 0 0 7 8
C 29. Journalism 9 5 25 36 6 3 0 0 3 8

C 30. Health Occupations 14 14 33 24 0 2 0 0 1 7
C 31. Fisheries 0 1 3 69 2 2 0 0 4 13

C 32. Construction cluster 1 3 8 56 3 10 0 0 5 9

Key to Table 36

1. have already taken the class.

I
2. I am currently taking the class.
3. I am planning to take the class.
4. I am not planuing to take the class because I'm not interested.
5. I am not planning to take the class because I'm not good at it.
6. I am not planning to take the class because I can't fit it in my

schedule.

7. I am not planning to take the class because none of my friends are.

8. I am not planning to take the class because my parents don't want
me to.

9. I am not planning to take the class because I would feel
uncomfortable.

10. I am not planning to take the class because of some other reascn.

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: Form A--Boys = 35 Girls = 30
Form B~-Boys = 55 Girls = 53

Form C--Boys = 94 Girls = 97

184 180

94 88




Table 37

BELECTIVES
Tenth Grade
Percent Responding

Strongly Disagree Adree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
A 10. Boys are reluc-
tant to sign
up for "girls'
classes. 14

Girls are reluc-
tant to sign

up for "boys'
classes.”

Note: Percentages may aot total 100 percent due to blanks and
multiple responses.

Respondents: Form A--Boys = 35 Girls = 30
Forr B--Boys = 55 Girls = 53

Form C--Boys =_94 Girls = _97

184 180




Tweifth Grade

A total of 147 boys and 116 girls responded to the three forms of
the twelfth grade questionnaire. The twelfth grade questionnaires
were identical to those administered to the tenth grade.

Physical and Extracurricular Activities

Table 38 summarizes the feelings of seniors toward physical and
extrcurricular activities. By twelfth grade, very few students agree
that boys and girls should have different physical education classes,
and nearly all students agree that coeducational physical education
classes usually work out okay. Twelfth graders are also le:ts likely
than tenth graders to report that they feel s<lf-conscious in
coeducational physical education classes.

Like the tenth graders, about two-thirds of twelfth grade boys and
girls and half of the girls agree that there are some school clubs
that only boys or only girls should belong to, while nearly all
students agree that school sponsored activities should be open to both
boys and girls. Twelfth graders are less likely than tenth graders to
agree that cheerleading should be open to girls only, although most
studenés disagree with that statement. As students move from eighth
to tenth to twelfih grade, there is decreasing interest in being a
cheerleader, although girls always express more interest in that
activity than do boys.

Somewhat fewer twelfth graders than tenth graders express interest
in playing on a coeducational team with only half the students

reporting such an interest. Again, nearly all students agree that

30

97




intramural sports should be open to both boys and girls. Over half of
the boys and girls think more school athletic activities are needed
for their own sex, while they are far less likely to think more
activities are needed for the opposite sex. Unlike the tenth graders,
the majority of students do not feel that boys' ané girls' sports get
the same amount of attention, yet nearly all students agree that they
get to participate in the sports they want to.

Like the younger students, twelfth grade boys are more likely than
airls to agree that girls are less interested in sports than boys are,
but the majority of students still disagree with that idea. Over half
the boys think they need more athletic equipment than girls do, but
unlike the tenth graders, nearly half the twelfth grade girls agree
with that as well. More than three-fourths of the students report
that they like to.watch sports, but boys are more intérested in
watching girls' teams, while girls are more interested in watching
boys' teams.

Careers and Employment

Like the tenth graders, most students agree that boys and girls
should be given the same information and choices for careers, and that
boys and girls should have the same opportunities for jobs outside of
school. The majority of studencs agree that girls and boys perform
equally well at most jobs, although girls agree more strongly with
that statement than do boys (See Table 39).

Again, boys are more likely than girls to feel that it is silly to
learn about non-traditional careers, although the majority of students

do not agree that learning about careers traditionally followed by
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the opposite sex is silly. Considerably more girls than boys agreé
that they have talked in school about women in careers typically held
by men.

About two-thirds of students agree that it is important for boys
to consider marriage and family responsibilities when choosing a
career, but only a third of the girls tink girls should consider
maFriage and family responsibilities when choosing a career.

In preparing for their careers, boys are more likely than girls to
agree that it is more important for boys to get good grades and to go
to college than it is for girls, but these are stili minority
opinions. However, over half the boys think it is more important for
a boy to find a high paying job than for a girl, but only 14 percent
of the girls agree.

Regarding specific careers, most students do not agree that bus
drivers should be men or that librarians should be women, although
again, boys are more likely to agree with those statements than are
girls. If a boy says he wants to be a nurse, more than two~thirds of
the students say they would probably give him a uard time, while
students are much more tolerant of a girl who says she wants to become
a construction worker. Both boys and girls are more likely to give a
hard time about career choices to students of their own sex than
students of the opposite sex.

Recognition

As shown in Table 40, less than a third of the students think one

sex is smarter than the other, although students are more likely to

agree that their own sex is smarter than the other. The majority of

students agree that teachers try to help boys in reading and help




girls in math. Less than half the students think boys receive more
awards at school than girls do.

Student/Staff Interaction

Most student agree that boys and girls should be treated the same
as far as discipline at school is concerned. Forty-five percent of
the boys and 53 percent of the girls felt that staff treat boys and
girls differently. Boys tend to feel that they gat into trouble more
often than girls do, but they do not agree that girls obey the r .¢s
better. On the other hand, over half the girls think they obey rules
better than boys do.

Over half the boys think teachers prefer to teach girls, but less
than a quarter of the girls agree. Both groups tend to agree that
teachers expect girls to do better in school than boys. Most students
do not agree that teachers grade boys more strictly or that teachers
spend more time talking to boys than to girls.

Peer Interaction

Table 42 presents the results of the twelfth grade peer
interaction questions. Like the eighth and tenth graders, the
majority of students agree that boys and girls do not treat each other
as equals. Nearly all students report tha they like to have both
glrls and boys as friends. Neither sex has a strong preference for
having either a boy or a girl in charge of projects tney work on,
although students are more likely to want someone of the same sex
rather than the opposite sex in charge. Twelfth grade girls are more
interested than boys in holding a class office, while more boys are

interested in being president than in being secretary or treasurer.
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| Equity Programs and Materials

As shown in Table 43, most students report they are glad the
school district is trying to increase equity for boys and girls, but
more than half the students think too much time and effort are being
spent on sex equity. About two thirds of both sexes agree that we
should study the changing roles of men and women, and over half the
students would like to learn how role changes are affecting the
opposite sex. Both sexes are more interested in learning about their
oun changing roles than about role changes for the opposite sex. Like
*he tenth graders, twelfth grade boys are about equally likely to
agree that teachers include class projects on famous men as on famous
women, but girls are much more Likely to feel that projects on famous
men are included as opposed to projects on famous women. Nearly
three-fourths of the girls would like to learn more about the
contributions of women to society while less than half the boys would
like to learn more about the contributions of men to our society.
About one third of the students are interested in learning about the
contributions of the opposite sex. The majority of students agree
that their teachers have discussed how chaiges in society affect
opportunities for men and women. About half the students agree that
they are not aware of laws related tc sex equity, but most feel that
if they are treated unfairly because of their sex, they can do
sumething sbout it.

Both boys and girls are more likely to think :that the library has
certain sections with books mostly for boys than sections with books
mostly for girls. Oniy 23 percent of the girls think there are
sections for girls' books, while 44 percent of the boys think there

are sections for boys' books.
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Electives

Like the tenth graders, twelfth graders are asked to respond to

one of three types of questions about high schools electives: 1) What
do you think is the mix of students currently taking the class; 2)
What do you think is the ideal mix of students in the class; and 3)
How do you feel about taking the class?

Table 44 shows what students think to be the current enrollment in
eight elective courses. Again, power mechanics, fisheries, and
construction cluster are seen by both sexes are primarily "boys'

classes,” while office occupations and health occupations are seen as

"girls' classes.” Music, chemistry, and journalism are more likely to
be seen as classes with half boys and half girls.

Ideally (Table 45), students would like to seze all electives
having more of a boy/girl balance than they now have, but the basic
male/female bias of certain electives is still present.

Tables 46 and 47 dispiay student responses regarding their own
plans for particular classes- The elective classes that most boys
have tzken or are planning to take are music, health occupations, and
construction clus .. The elective classes that most girls have taken
or are planniag to take are office occupations, music, journalism, and
health occupa‘. in/., The most frequent reason for not taking a class
is lack of interest. Seniors are more likely than sophomores to cite
scheduiing problems as a reason for not taking a class. Vey few
students of either sex cite friends, parents, or feelings of
discomfort as reasons for not taking a class. Again, there do not
appear to be any significant sex differences am—g twelfth graders in

reasons for not taking a class. ¢




Table 48 shows that at least two thirds of the students agree that
boys are reluctar: to sign up for "girls classes,"” but less than half
agree that girls are reluctant to sign up for "boys' classes.”

Summary

By twelfth grade, most students respond favorably to coeducational
physical education classes, special clu;s for boys or girls, and
school activities that are open to both sexes. Students of both sexes
would like to see more athletic activities for their sex and do not
feel that boys and girls sports get the same amount of attention.

Both sexes are more likely to agree that boys rather than girls should
consider marriage and family responsibilities when choosing a career.
Boys also think it is more important for a boy to find a high paying
job than it is for a girl, but girls do not agree. Students are
generally more tolerant of girls in nontraditiongl careers than they
are tolerant of boys in traditionally feminine careers. Both sexes
tend to agree that boys and girls get different treatment from staff,
br. it is not known whether they feel positively or negatively or what
the dimensions of the differential treatment are. Students also agree
that the two sexes do not treat each other as equals. In the
curriculum area, both sexes are more interested in learning about
their own changing roles and the contributions to society of their own
sex than about the opposite sex. Like the younger students, seniors
tend to associate certain electives with a particular sex, and would
like to see a more equal distribution of boys and girls in classes
than they see now. Lack of interest is again the most likely reason

for not taking a class, as opposed to social concerns.
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Table 38

PHYSICAL AND EXTRACURRICULAR ACTIVITES
Twelfth Grade

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
C 20. Boys and girls
should have
different
physical
education
classes. 67 59 22 i8 4 9 7 9

B 6. Coed physical
education
classes usually
work out okay. 8 0 6 0 39 40 42 57

A 20. I am self-
conscious in
coed physical
education
classes. 45 42 24 20 18 28 7 8

A 3. There are some
school clubs
that only boys
or only girls
should belong
to. 16 19 i6 27 23 44 44 11

A 1l4. School sponsored
activities
should be open
to both boys
ana girls. 5 3 8 6 23 6 63 81

B 21. Cheerleading
should be open
to girls only. 25 70 42 20 14 3 17 7

C 11. I would like
to be a
cheer leader. 85 46 4 18 0 18 4 14

(continued)
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Table 38 (continued)

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Ttem Boys Girls Boys Girls Boys Girls Boye Girls
C 22. I would like
to play on a
team with
both boys and
girls. 22 32 30 9 30 23 19 32

B 7. Intramural
sports should
be open to
both boys and
girls.’ 3 0 6 7 8 13 64 80

A 23. There should
be more school
athletic
activities for
boys than
there are now. 10 28 29 53 25 8 36 6

C 14. There should
be more school
athletic
activities for
girls than
there are now. 22 27 44 18 15 23 15 32

A 15. Beys' and
girls® sports
get the same
amount of
attention at
our school. 35 34 26 36 27 19 12 11

A 6. I get to
participate in
the sports that
I want to. 4 3 1 17 23 23 71 56

B 4. Girls are less
interested in
sports than
boys are. 28 43 28 27 28 27 14 3

B 9. Boys need more
athletic
equipment than
girls do. 8 33 28 20 44 43 17 3
{continued)
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Table 38 (continued)

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree

Item Boys Girls Boys Girls Boys Girls Boys Girls

B 22. I like to
watch the boys'
sports teams.

C 24. 1 like to
watch the girls'
sports teams.

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: Form A--Boys = 84 Girls = 64
Form B--Boys = 36 Girls = 30

Form C--Boys =_27 Girls = _22

147 116

39
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Item
Cc 23.

C 1l2.

B 20.

A l7.

C 15.

Table 39

CAREERS AND EMPLOYMENT
Twelfth Grade

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Boys Girls Boys Girls Boys Girls Boys Girls

Boys and girls

should be given

the same

information

and choices

for careers. 4 14 11 5 15 5 70 77

Boys and girls
should have

the same
opportunities
for jobs outside

of school. 7 9 64

26 9 22 18 44

Girls and
boys perform .- .
equally well

at most jobs. 18

24 25 43 39 36

It is silly
for boys to
learn about
carsers usuzlly

followed by

women. 22 3

31 40

It is silly

for girls to
learn about
careers usually
followed by

men. 17 3 7 3

26 72 49 22

In school,

we have talked
about women

in careers
typically

held by men. 27

19 5 36 23 22 41 22

(continued)



Table 39 {continued)

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree

Item Boys Girls Boys Girls Boys Girls Boys Girls

B 19.

A 18.

B 13.

C 19.

C 17.

110

It is important

for boys

to consider

marriage and

family

responsibilities

when choosing

a career., 17 13 17 20

It is important

for girls

to consider

marriage and

family

responsibilities

when choosing

a career. 7 58 33 14

It is more

important for

boys to get .

good grades

than for

girls. 41 75 33 17

It is more

important for

boys to go to

college than

girls. 42 67 33 17

It is more

important for

a boy to find

a high-paying

job than it

is for a girl. 19 68 26 18

Bus drivers
should be men. 26 68 44 23

[0

7

I

31

48

17

17

30

27

14

0

{(continued)
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Table 39 (continued)

Percent Responding

Strongly Disagree Adgree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
A 22. If a boy said
he wanted to
become a
nurse, other
students would
give him a
hard time. 4 11 17 17 36 47 43 23

B 11. If a girl said
she wanted to
become a
construction
worker, other
students would
give her a
hard time. 17 7 39 40 25 50 17 3

B 24. Librarians
should be
women. 28 47 25 40 22 10 11 0

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: Form A--Boys = 84 Girls = 64
Form B--Boys = 36 Girls = 30

Form C--Boys =_27 Girls = _22

147 116

102 111




Table 40

RECOGNITION
Twelfth Grade

Percent Responding

Strongly Disagree
Disagree Somewhat

Agree

Somewhat

Strongly

Agree

Item Boys Girls Boys Girls

Boys Girls

Boys Girls

B 12. Boys are
smarter
than girls. 22 80 33 17

A 16. Girls are
smarter
than boys. 49 31 30 36

B 15. Teachers try
to help boys
do as well
as girls in
reading. 8 3 31 17

A 8. Teachers try
to help girls
do as well
~as boys in
math. 11 13 12 19

A 4. Boys receive
more awards
at school.
than girls
do. 27 27 33 31

17

11

44

26

30

20

33

19

30

14

17

51

10

37

47

13

Note: Percentages may not total 100 percent due to blanks and

multiple responses.

Respondents: Form A--Boys = 84 Girls =
Form B--Boys = 36 Girls =
Form C--Boys =_27 Girls = _22
147 1

103

1138




Item

A 24.

B 10.

B 23,

Boys and girls
should be
treated the
same as far

as discipline
at school is
concerned.

The staff at
this school
treat boys
and girls
differently.

Boys get into
trouble at
school more
often than
girls do.

Girls get into
trouble at
school more
often than
boys do.

Girls obey
the rules
better than
boys do.

I think most
teachers prefer
to teach

girls.

Teachers expect
girls to do
better in
school than
boys.

Table 41

STUDENT~STAFF INTERACTION
Twelfth Grade

Percent Responding

Strongly Disagree Adgree Strongly
Disagree Somewhat Somewhat Agree

Boys Girls Boys Girls Boys Girls Boys Girls
0 0 0 10 14 27 86 63
23 16 30 31 24 39 21 14
16 17 23 33 38 36 24 13
4 47 33 43 11 10 8 0
41 23 37 23 19 36 4 18
17 17 22 53 31 17 22 7
22 13 17 20 28 50 31 13

{continued)
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Table 41 (continued)

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
C 2. 7Teachers grade
boys more
strictly than
they grade -
girls. 26 59 37 32 22 9 15 0
C 7. Teachers spend
more time
talking to
boys than
girls. 56 46 33 32 4 9 7 14

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: Form A--Boys = 84 Girls = 64
Form B--Boys = 36 Girls = 30

Form C--Boys =_27 Girls = _22

147 116

116 165




Table 42

PEER INTERACTION
Twelfth Grade

Percent Responding

Strongly Disagree Agree Strongly
Digagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
A 1ll. Boys and girls
do not treat
each other as
equals. 13 13 36 23 32 42 19 22

C 6.1 like to
have both
girls and boys
as friends. 7 4 0 0 4 0 89 96

C 21. I would rather
have a boy in
charge of a
project I am
working on
than a girl. 19 59 44 32 33 9 4 0

B 16. I would rather
have a girl
in charge of
a project I am
working on
than a boy. 22 27 50 33 14 23 8 7

A 7. 1I would like
to be class
president. 46 34 24 30 24 27 6 9

C 13. I would like
to be a
secretray
or treasurer
for my class. 48 23 33 36 19 23 0 18

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: Form A--Boys = 84 Girls = 64
Form B--Boys = 36 Girls = 30
Form C--Boys = 27 Girls = _22

s~ 147 116 °

106 117




Table 43

EQUITY PROGRAMS AND MATERIALS
Twelfth Grade

Percent Responding

Strongly Disagree Adree Strongly

Disagree Somewhat Somewhat Adree
Item Boys Girls Boys Girls Boys Girls Boys Girls

A 2. I am glad the
school district

is trying to
increase equity

for boys and
girls. 10 5 13 8 51 38 23 50

B 5. Too much time
and effort are
being spent on
sex equity.

(28]

17 28 23 42 33 28 23

C 4. We should
study the
changing roles
of men and
women. 11 14 22 23 48 32 19 32

C 10. I would like
to learn how
changes in
men's roles
are affecting
women. 11 18 30 23 41 36 19 23

A 13. I would like
to learn how
changes in
women's roles

are affecting
men. 23 5 23 16 46 44 5 36

A 12. Teachers include
class projects
on famous men. 20 11 31 20 30 41 17 23

B 17. Teachers include
class projects
on famous
women. 17 27 25 30 36 30 6 7

(continued)
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Table 43 (continued)

Percent Responding

Strongly Disagree Agree
Disagree Somewhat Somewhat

Strongly
Agree

I would like
to learn more
about the
contributions
of men to our
society.

I would like

to learn more
about the
contribuiions
of women to our
society.

Teachers have
discussed how
changes in
society affect
opportunities
for men and
women.

Students are
not aware of
laws related
to sex equity.

If I am treated
unfairly in
school because
of my sex, there
is nothing

I can do

about it.

Certain sections
of the library
contain books
mostly for

boys.

Boys Girls Boys Girls Boys Girls

Boys Girls

25 1o 14 43 36 27

15

w
(%))
[ V]
[ 8]
w
[ 8]
[+)]
wn
wn

11 5 19 18 52 46

47 47 42 37 6 10

22 30 33 10 33 43

15

11

(continued)
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Table 43 {continued)

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree -
Item Boys Girls Boys Girls Boys Girls BOYs Girls
A 19. Certain sections
of the library
contain books
mostly for
girls. 25 33 38 44 24 23 7 0

Note: Percentages may not total 100 percent due to blanks and
multiple responses. |
|
|

Respendents: Form A-—Boys = 84 Girls = 64
Form B--Boys = 36 Girls = 30

Form C~—-Boys =_27 Girls = _22

147 116

121
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Table 44
ELECTIVES
CURRENT ENROLLMENT
Twelfth Grade

Question: Whaz do you think is the aix of students cucrently taxing these classes?

Item ‘ Pecrcent Responding

All Boys More Boys Half & Half More Girls  All Girls
Boys Girls 3oys Girls Boys Girls Boys Girls doys Girls

A 25, Office occupations 1 0 1 0 10 22 37 33 44 12
A 26. Music 1 0 5 0 52 64 32 33 2 2
A 27. Chemistry 5 9 20 13 6 43 16 30 5 3
A 28. Power mechanics 68 69 23 27 0 2 i 0 0 0
A 29. Journalism 0 9 2 5 64 61 i3 19 2 0
A 30. dealth occupations 0 9 ) i} 35 30 37 39 18 30
A 31, 7isnec:es 5 .52 26 IS 11 5 1 0 0 2
A 32. Construction cluster 71 70 17 23 < 3 Q Q 0 b]

Mote: Percentages may not total 100 pecrcent due to dlanks and multiple

responses.

fespondents: Fora A--Boys = 84 Girls = 54
Form 3--Boys = 36 Girls = 30
ferm C--Boys = 27 Girls = _22

147 116

ERIC

Aruntoxt provided by Eic




Table 45

ELECTIVES
IDEAL ENROLLMENT
Twelfch Grade

Question: wWhat do you zhink is the ideal mix of students in these classes?

Item Percent Responding

All Boys More Boys Half & Half More Girls All Girls
Boys Girls Boys Girls Boys Girls Boys Girls Boys Girls

38 25. Office occupations 0 0 3 0 25 33 25 37 44 27
3 26. Music 0 0 1 3 58 66 25 31 14 1
8 27. Chemistry 11 1 33 30 47 67 3 1 1 1
3 28. Power mechanics 58 43 25 37 14 17 0 0 0 0
B 29. Journalism 0 1 3 10 86 80 3 3 3 1
3 30. Yealth occupations 1 0 3 1 56 57 19 23 17 17
3 31, risheries 14 23 34 30 25 33 6 1 3 1
3 32, Construction cluster 358 43 25 40 14 13 0 0 0 0 .

Note: Percentages may not total 100 percent due to blarks and multiple

cesponses,

Respondents: Form A--Boys = B84 Girls = 64
form B--30ys = 36 Girls = 30
form C--3oys = 27 Girls = _22

147 116

117
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Tahle 46

ELECTIVES
ATTITUDES--BOYS
Twelfth Grade

Question: Write the number of the statement which describes your plans for
the class.
Item Percent Responding
1 3 4 5 6 7 8 9 10
C 25. Office occupations 15 7 44 0 7 0 0 7 7
C 26. Music 37 0 30 4 4 4 0 11 4
C 27. Chemistry 22 0 30 19 11 0 0 0 15
C 28. Power mechanics 11 11 11 19 4 22 0 0 0 19
C 29. Journalism 7 7 4 56 4 7 0 0 4 7
C 30. Health occupations 22 1 4 44 0 0 0 4 0 11
C 31. Pisheries 7 4 41 0 19 4 0 0 15
C 32. Construction cluster 22 11 19 0 15 4 0 0 22
Key to Table 46
1. I have already taken the class.
2. I am currently taking the class.
3. 1 am planning to take the class.
4. I am not planning to take the class because I'm not interested.
5. I am not :" anning to take the class because I'm not good at it.
6. I am not plan. ‘g to take the class because I can't fit it in my
schedule.
7. 1 am not planning to take the class because none of my friends are.
8. I am not planning to take the class because my parents don't want
me to.
9. I am not planning to take the class because I would feel
uncomf or table.
10. I am not planning to take the class because of some other reason.

Note: Percentages may not
responses.
Regpondents: Form A-—-Boys =
Form B--Boys =
Form C~~Boys =
1

84
36
27

47

total 100 percent due to blanks and multiple

Girls = 64
Girls = 30
Girls = _22
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Table 47

ELECTIVES
ATTITUDES--~GIRLS
Twelfth Grade

Question: Write the number of the statement which describes your plans for
the class.

Item Percent Responding
1 2 3 4 5 6 7 8 9 10
C 25. Office occupations 9 27 5 27 5 9 0 0 0 18

C 26. Music 36 9 5 14 14 5 0 0 5 9
C 27. Chemistry 9 9 14 50 9 5 0 0 0 0
C 28. Power mechanics 0 0 0 59 9 9 d 0 14 5
C 29. Journalism 27 23 5 14 5 18 0 0 0 5

C 30. Health occupations 27 18 5 27 0 9 0 0 0 9

C 31. Fisheries 5. 0 0 73 0 5 0 5 5 5

C 32. Construction cluster 5 5 0 55 0 9 0 0 S 18

Rey to Table 47

1. I have already taken the class.

2. I am currently taking the class.

3. I am planning to take the class.

4. 1 am not planning to take the class because I'm not interested.
5. I am not planning to take the class because I'm not good at it.
6. I am not planning to take the class because I can't f£it it in my

schedule.
7. I am not planning to take the class because none of my friends are.
8. I am not planning to take the class because my parents don't want
me to.
9. I am not planning to take the class because I would feel

uncomfortable.
10. I am not planning to take che class because or some other reason.

Note: Percentages may not tot.. 100 percent due to blanks and multiple

responses.
Respondents: Form A--Boys = 84 Girls = €4
Form B~~Boys = 36 Girls = 30
Form C--Boys = 27 Girls = 22

147 116

o 113




Table 48

ELECTIVES

Twelfth Grade

Percent Responding

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
Item Boys Girls Boys Girls Boys Girls Boys Girls
A 10. Boys are reluc-
tant to sign up
for "girls'
classes." 16 6 18 19 41 53 25 19
C 3. Girls are reluc-
tant to sign up
for "boys'
classes." 15 27 44 27 30 27 11 18

[
A

Note: Percentages may not total 100 percent due to blanks and
multiple responses.
Respondents: Form A--Boys = 84 Girls = 64
Form B~-Boys = 36 Girls = 30
Form C-—Boys =_27 Girls = _22 197
Q 147 116
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Teacher Views on Sex Equity

A total of 307 teachers and teacher aides responded to the 64
items on the teaching staff questionnaire. There were three types of
items for teachers to respond to: (1) statements requiring a Strongly
Agree to Strongly Disagree response on a four-point scale; (2) a list
of 22 statements in which teachers were asked to check those items
which were true; and (3) a list of eight electives for which teachers
indicated the currently enrolled mix of boys and girls and what they
thought was ideal.

The first two types of items are presented together in the tables
which follow. 1If one of the second types of items was checked, the
percentage of respondents is indicated in the "Strongly Agree" column
of the table. If the item was not checked, the percentage of
respondents is indicated in thé "Strongly Disagree" column. Although
those two labels may not accurately reflect the degree of feeling
intended by the respondents, the procedure does allow the two types of
items to be included in the same table.

Physicxal and Extracurricular Activities

Only 35 percent of the teachers agree that boys and girls should
have different physical education classes, although that percentage is
somewhat greater (see Table 49) than the percentage of students who
agree with that statement. About half of the teachers agree that boys

and girls should not play on the same athletic teams.
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While teachers may not wholeheartedly believe in coeducational
athletics, nearly all would agree that intramural sports should be
open to both boys and girls, and the same amount of money and
attention should be given to boys' sports and girls' sports. About
three-fourths of the staff presently believe there is an equal
emphasis on boys' and girls' sports at school. Only a third believe
that equality in athletics is not a popular idea in the community and
that girls have not been encouraged to have an interest in athletics
as boys have. Most teachers ?0o not agree that there is any stigma
attached to participating in certain extracurricular activities for
either girl or boy students.

Careers and Employment

About half of the teachers and aides at Lincoln County School
District (LCSD) agree that the distribution of men and women in
various jobs is not equitable (See Table 50). However, less than a
third agree that employment practices at LCSD are a poor example of
sex equity in action. Nearly all teachers agree that boys and girls
should be given the same information and choices for careers, while
about half also agree that students are not fully informed about the
range of career choices that are available to them. About a third
believe that employment opportunities are not equal for high school
boys and girls.

About three-fourths of the staff agree that it is important for
boys to consider marriage and family responsibilities when choosing a
career, and a like number agree it is important for girls. The
majority do not agree that it is more important for a boy to find a

high-paying job than it is for a girl.
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Recognition
As shown in Table 51, teachers generally believe that boys and

girls receive the same amount of recognition. Most teachers do not
expect more academic achievement from girls than from boys, and the
majority would disagree that there are achievement differences between
boys and girls. Most agree that boys and girls should receive about
the same number of academic awards; they do not agree that boys
receive more extracurricular awards than girls do.

Student-Staff Interaction

Teachers and aides agree that boys and girls should be treated the
same as far as discipline is concerned. The majority disagree that
boys and girls receive differentiul treatment from school staff (see
Table 52).

Peer Interaction

As Table 53 shows, less than a third of the staff believe that
boys are more often encouraged to be leaders than are girls, or that
girls are usually the. leaders in student groups. The majority of the
teachers and aides do not agree that sex equity programs will have
little influence on the way boys and gir’- interact with each other,
or that boys and 7isls do not treat each other as equals.

Equity Programs and Materials

Table 54 displays the results from 18 questions about equity
programs and materials. The majority of the staff agree that the
changing roles of men and women should be studied as part of the
curriculum. Sixty-two percent would like to learn some non-sexist
teach.ng strategies and 67 percent would like to use sex equity
curriculum materials. About three-fourths of the staff are already

using special methods to promote sex equity, and about half are using
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majority of the staff say they need to know how to reccgnize biased
materials and how to supplement or revise materials if they are
biased. However, the majority of the staff also agree that school
materials are already reviewed for sex bias before they are ordered.

Half of the staff believe they presently need resource materials
to pramote sex equity, but less than half feel they need inservice
training to learn more about sex equity goals. It seems as though
most staff already have an awareness of sex equity issues, and are now
at the point of desiring more specific training in methods and
materials.

.The majority of teachers and aides agree that sex role stereotypes
in their community are firmly entrenched, and that people are not .
really aware of Title IX legislation and what it means. Mos: agree
that people will change their behaviors and teaching techniques in

order to achieve sex equity. Less than half the staff feel that sex

special materials. However, nearly half also agree that existing

programs and materials for achieving sex equity are inadequate. The

equity does not have real support in the community or that too much ﬁ
time and effort are being spent on sex equity issues. However, at

least a third of the teachers and aides do feel a lack of commitment

to sex equity issues. This will have some implications for future T
inservice. Less than half the staff agree that people are willing to

change their behaviors to achieve sex equity, but they do not really

know how. About half the staff think that people do nct know what to

do about cases of sex discrimiration.
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Electives

Table 55 presents what teachers and aides believe to be the
current enrollment in eight elective clases. Direct comparisons with
student responses are not possible since the electives listed are not
the same for both groups. However, teachers tend to ses advanced
math, chemistry and power mechanics as having more boys enrolled than
girls, while home economics and office occupations have more girls
enrolled than boys. As Table 56 indicates, most teachers would like
to see all of the electives with more of a 50/50 mix of boys and
girls. Staff are split fairly evenly on the issue of whether or not
girls are reluctént to sign up for boys' classes and whether or not
boys are reluctant to sign up for girls' classes, although more
teachers agree with the latter statement (see Table 57).

Summary *

Fram the teaching staff's point of view, there do not seem to be
any serious equity problems in the area of athlecics or
extracurricular activities. While not all teachers believed in
coeducational sports, they do feel there should be equal emphasis on
girls' and boys’ sports. Teachers also support equal career
opportunities but feel that students are not given enough information
about the range of careers open to them. Staff generally believe that
the two sexes are equal in the amount of recognition they receive at
school, in the way they are treated by staff, and in the way they
treat each other.

In the classroom, most teachers would like to learn more

non-sexist teaching strategies and have more sex equity curriculum
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materials since those they have are inadequate. While teachers
themselves are aware of sex equity issues, they do not feel that the
community is as well-informed. As far as electives, most teachers
would like to see more of an equal mix of boys and girls in their

classes than they see now.




PHYSICAL AND EXTRACURRICULAR ACTIVITIES

Item

60

21,

11.

24.

13,

37*

46*

Table 49

Teachers

Percent Responding

Boys and girls
should have
different P.E.
classes.

Boys and girls
should not play on
the same athletic
teams.

Intramural sports
should be open

to both boys and
girls.

The same amount
of money and
attention should
be given to boys’
sports and to
girls® sports.

There is an equal
emphasis on boys’
and girls' sports
at our school.

The whole idea of
eguality in
athletics is not
a popular one in
our community.

Girls have not
been encouraged

to have an interest

in athletics as
boys have.

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
44 20 17 18
21 25 27 22
2 4 11 82
6 10 21 59
10 14 32 T4l
64 36




Table 49 (continued)

Percent Responding

Strongly Disagree Agree Strongly
Item Disagree Somewhat Somewhat Lgree

43* There is a stigma .
attached to
participating
in certain
extracurricular
activities for
boy students. 80 20

42* There is a stigma
attached to -
participating
in certain
extracurricular
activities for
girl students. 86 14

*Percentage indicates percent who checked "Which of the following
statements are true in LCSD?

Note: Percentages may no: total 100 percent duz to blanks and
multiple responses.

Respondents: n = 307
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Table 50

CAREERS AND EMPLOYMENT
Teachers

Percent Responding

Strongly Disagree Agree

Item I . .. Disagree ___ Somewhat _Somewhat

Strongly
Agree

16. The distribution
of men and women in

various jobs at

ILCSD is not

eguitable. 17 19 31

38* Employment practices
in LCSD are a poor
example of sex
eguity in action. 69

19. Boys and girls
should be given
the same information
and choices
for careers. 5 2 8

39*Boys and girls are
not fully informed
about the range of
career choices that
are available to
them. 55

40* Employment
opportunities are
not egual for high
school girls and
high school boys. 64

23, It is important
for boys to
consider marriage
and family
responsibilities
when choosing
a career. 12 10 32
(continued)
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31

84

45

36
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Table 50 (continued)

Percent Responding

Strongly Disagree Agree Strongly
Item Disagree Samewhat Somewhat Agree

26, It is important

_— _for girls to

consider marriage

and family

responsibilities

when choosing a

career. 14 8 30 43

18. It is more
important for a boy
to find a high-
paying job than it
is for a girl. 63 13 11 10

*pPercentage indicates percent who checked "Which of the following
statements are true in LCSD?

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: n = 307
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Item .
14. Teachers expect

Table 51

RECOGNITION

Strongly
isagree

Teachers

Percent Responding

Agree
Somewhat

Disagree
Somewhat

Strongly
Agree

44*

20.

45%

more academic
achievement from

girls than from

boys. 49

There are

achievement

differences between

boys and girls. 66

Boys and girls

should receive

about the same

number of academic
awards. 9

Boys tend to

receive more extra-
curricular awards

for achievements

than girls do. 68

25 20

34

58

32

*Percentage indicates percent who checked "Which of the following

statements are true in LCSD?

Note:

multiple responses.

Respondents: n = 307

o
Vi

Percentages may not total 100 percent due to blauks and
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Table 52

STUDENT-STAFF INTERACTION
Teachers

Percent Responding

] ... Strongly  Disagree = Agree . _Strongly
Item Disagree Somewhat Somewhat Agree
12. Boys and girls

should be treated

the same as far

as discipline is

concerned. 2 3 10 84

36* Boys and girls
receive differential
treatment from
school staff. 73 27

41* Girls and boys do
not receive equal
treatment in
disciplinary
action. 74 26

*Percentage indicates percent who checked "Which of the following
statements are true in LCSD?

Note: Percentages may not to*al 100 percent due to blanks and
multiple responses.

Respondents: n = 307
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Table 53

PEER INTERACTION
Teachers

Percent Responding

Strongly Disagree Agree Strongly
- - -Item --- - -—-—— ——Disagree—— Somewhat ___Somewhat _ _Adree
15. Boys are more

often encouraged

to be leaders than

are girls. 44 24 23 7

22. Girls are usually
the leaders in
student groups. 29 41 18 4

25. Sex equity programs
will have little
influence on the
way boys and girls
interact with each
other. 26 30 28 10

47* Boys and girls do
not treat each )
other as equals. 60 40

*Percentage indicates percent who checked "Which of the following
statements are true in LCSD?

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: n = 307

141

Q .122’7




Table 54

EQUITY PROGRAMS AND MATERIALS
Teachers

Percent Responding

Strongly Disagree Agree Strongly
I 77 T Item @ @ B Disagree’ SGHEWhat‘” ’SOmeWhat B ’Agree' T
1. The changing roles
of men and wcaen
should be studied
as part of the
curriculum. 8 7 39 45

9., I would like to
learn some specific
non-gexist teaching
behaviors and
strategies to use
in interacting
with students. 15 18 32 30

4. I would like to
use special
curriculum materials
that are designed
to help achieve
sex equity. 11 17 37 30

2. I am using special
methods in my
interactions with
students to promote
sex equity. 10 11 53 21

5. I am using special
materials in my
classroom to promote
sex equity. 17 25 8

28* Existing programs
and materials for
achieving sex equity
are inadequate. 55 45

10. I need to know how
to recognize biased
instructional
materials. 17 24 33 21

(continued)
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Table 54 (continued)

Percent Regponding

Strongly Disagree Agree Strongly
Item Disagree Somewhat Somewhat Agree

8. I would 1like to
know how to
supplement or revise _ ©-
materials if they
are biaged. 14 16 38 27

3. School materials
are reviewed for
sex bias before
they are ordered. 9 14 39 33

7. 1 need resource
materials to
promote sex
equity. 21 24 33 17

17. I would like to
attend inservice
training to learn
more about gex ..
equity goals. 36 19 24 15

27* Sex role
stereotypes in
this community are
firmly entrenched, 41 59

31* People are not
really aware of
Title IX legislation
and what it means, 43 57

30* People won't
change their
behaviors and
teaching techniques
in order to achieve
seX equity. 72 28

29* Sex equity (Title
IX) does not have
real support in
this community. 59 41

48* Too much time and
effort are being
spent on sex equity
issues. 63 37

(continued)
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Table 54 (continued)

Percent Responding

Strongly Disagree Agree Strongly
Item Disagree Somewhat Somewhat Agree

35% People are willing
to change their
© ~—~ -~ “behaviors to———— -~ -~
achieve sex equity,
but they don't
really know how. 61

32*% People don't know
what to do about
cases of sex
discrimination. 48

52

*percentage indicates percent who checked "Which of the following
statements are true in LCSD?

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: n = 307
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Table 55
ZLECTIVES
CURRENT ENROLIMENT
Teachers

Question: What do you think 1S the mix of students currently taking these classes?

Item Percent Responding
All Soys More Boys Half & Half More Girls All Girls

57. Journalism 0 [ 42 21 0

$8. Advanced Math 6 30 24 7 Y

59. Home Economics 0 0 8 38 26

60. Office Occupations 0 0 9 40 21

61, Music 0 3 37 28 k]

62. Chemistry 4 32 27 5 1

63. Art 0 2 50 17 1

64. Power Mechanics 40 24 4 1 1 .

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

fespondents: n = 307
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Table 56

ELECTIVES
IDEAL ENROLLMENT
Teachers

Question: What do you thaink is the ideal mix of sStudents in these classes?

Item Percent Re=ponding
All Boys More Bovs Half & Half More Girls All Garls

49. Journalism 1 0 81 1 0
30. Advanced Math 0 3 78 2 0
51. Home Economics 0 0 63 17 1
52. Office Qccupations 0 0 67 12 2
33. Music 1] 0 80 2 0
54. Chemistry 1] 3 77 1 0
55. Art 0 0 79 3 0
56. Power Mechanics 4 22 54 1 0

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: 307

132
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Item

33* Girls are
reluctant to
sign up for
traditionally
*hoys'classes.”

34* Boys are
reluctant to
sign up for
traditionally
"girls' classes.

Table 57

ELECTIVES
Teachers

Percent Responding

__ Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
52 48
42 58

*percentage indicates percent who checked "Which of the following
statements are true in LCSD?

Note: Percentages may not total 100 percent due to blarks and
multiple responses.

Respondents: n = 307
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Administrator Views on Sex Equity

There were 18 respondents to the 62-item administration
questionnaire. It consisted of the same questions as those on the
teacher questionnaire with the exception of a few items pertaining to
equity programs and materials.

Physical and Extracurricular Activities

Like the teachers, less than half the administrators think boys
and girls should have different physical education classes. Slightly
more than half agree that boys and girls should not play on the same
athletic teams, but all administrators agree that intramural sports
should be open to both boys and girls. about two-thirds agree that
the same amount of money and attention should be given to boys' and
girls' sports, but a third do not agree that there is equal emphasis
on boys' and girls' sports at school. Less than half the
administrators would say that the idea of equality in athletics is not
popular in the community, or that girls have not been encouraged to
heéve an interest in athletics as much as boys have. Very few would
agree that there is any stigma attached to prticipating in certain
extracurricular activities for either boy or girl students (see Table
58).

Careers and Employment

As shown on Table 59, over two-thirds of the administrators feel
that the distribution of men and women in the various jobs at LCSD is

not equitable, but most do not agree that employment practices in LCSD
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are a poor example of sex equity in action. Nearly all administrators

agree that boys and girls shovld be given the same information and
choices for careers; most also agree that students are not fully

informed about the range of career choices that are available to

them. Unlike the teachers, over half of the administrators feel that
employment opportunities are not equal for boys and girls. Nearly all
administrators think it is important for both boys and girls to
consider marriage ad family responsibilities when choosing a career,
although most do not think it more important for a boy to find a
high~-paying job than £ a girl.
Recognition

Table 60 reveals some differences between administrators and
teachers in the area of recognition for students. Over half tﬁe
administrators agree that teachers expect more academic achievement
from girls than from boys, while less than one-fourth of the teachers
agree with that. Similarly, 61 percent of administrators agree that
there are achievement differences between boys and girls, but only 34
percent of the teachers think so. Half the administrators think boys
receive more extracurricular awards than girls do, but only a third of
the teachers agree. Teachers and administrators do concur that boys

and girls should receive about the same number of academic awards.

Student-Staff Interaction

All the administrators feel that boys and girls should be treated
the same as far as discipline, but over half think they in fact
receive differential treatment £rom school staff, and do not receive
equal treatment in disciplinary actions. Thee responses (Table 61)
are in contrast to teachers responses which indicate that boys and

girls do receive equal treatment from staff.
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Peer Interaction

As shown in Table 62, almost half of the administrators agree that
boys are more of ten encouraged to be leaders than are girls, and most
disagree that girls are usually the leaders in student groups. Over
half agree that boys and girls do not treat each other as equals, but
the majority do not agree that sex equity programs will have little
influence on the way boys and girls interact with each other.

Equity Programs and Materials

Table 63 shows that most administrators agree that the changing
roles of men and women should be studied as part of the school
curriculum. Over half would like to learn some specific non-sexist
behaviors and strategies to use in interacting with students and would
encourage the use of special curriculum materials designed to help
achieve sex equity. Over half also report that they are currently
using special methods and materials to promote sex equity, although
they believe that existing programs and materials are inadequate. The
majority of administrators agree that they need to know how to
recognize biased instructional materials and to know how school
materials are reviewed for sex bias before they are ordered. Less
“han half are interested in attending inservice training to learn more
about sex equity goals.

Most administrators agree that sex role stereotypes in their
community are firmly entrenched and that people are not really aware
of Title IX legislation and what it means. The majority agree that
sex equity does not have real support in the community and that people
do not know what to do about cases of discrimination. These opinions,
if supported by the facts, would suggest a need for disseminating more

information about Title IX and its implications to the community.
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The majority of administrators do not agree that Ppeople will not
change their behaviors in order to achieve sex equity or that too much
time and effort are being spent on sex equity issues. Over half
believe that people are willing to change their behaviors to achieve
sex equity but they do not really know how.

Electives

Table 64 presents what administrators believe to be the current
enrollment in eight elective courses. Like the teachers,
administrators believe there are more boys than girls in advanced
math, chemistry and power mechanics, while home economics and office
occupations have more girls. Administrators are more likely than
teachers to see journalism and music as predominantly female
electives. By contrast, nearly all administrators would ideally like
to see elective classes containing half girls and half boys (Table
65). Like the teachers, administrators are split fairly evenly on the
issue of whether or not girls are reluctant to sign up for boys’
classes and whether or not boys are reluctant to sign up for girls’
classes, althcugh more administrators agree with the latter statement
{Table 66).

Summar

Like the teachers, administrators do not see 3.uy serious equity
problems in the area of athletics or extracurricular activities. They
feel that bcys' and girls' sports should receive equal emphasis, but
not necessarily a coeducational emphasis. Like the teachers,
administrators also feel that students need more information about the
range of career opportunities available. Administrators differ from
teachers in their perceptions of student recognition and student-staff

interaction. Administrators see sex differences in expectations
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teachers have for student achievement in actual student achievement,

in awards received, and in disciplinary treatment. Like the teaching
staff, administrators are interested in learning specific non-sexist
behaviors and strategies to use in interacting with students, but they
are already aware of basic sex equity goals. Administrator also see a
need for providing more sex equity information to the comaunity and

for encouraging students to enroll in nontraditional elective courses.
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Table 58

PHYSICAL AND EXTRACURRICULAR ACTIVITIES
Administrators

Percent Responding

Strongly Disagree Agree
Item Disagree Somewhat Somewhat

Strongly
Agree

8. Boys and girls
should have
different P.E.
classes. 39 22 6

10. Boys and girls
should not play
on the same
athletic teams. 33 11 22

14. Intramural sports
should be open
to both boys
and girls. 0 0 6

21. The same amount
of money and
attention should
be given to
boys' and girls'
sports. 17 11 17

15. There is egqual
emphasis on
boys' and girls'
sports at our.
school. 22 11 33

35* The whole idea
of equality in
athletics is
not a popular
one in this
community. 56

44* Girls have not
been encouraged
to have an
interest in
athletics as
much as boys
have. 61
(continued)
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50
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Item
41* There is a stigma

attached to
participating
in certain
extracurricular
activities for
boy students.

40* There is a stigma

attached to
participating
in certain
extracurricular
activities for
girl students.

Table 58 (continued)

Percent Responding

Strongly Disagree Agree Strongly

Disagree Somewhat Somewhat Agree
89 11
100 0

*Percentage indicates percent who checked "Which of the following
statements are true in LCSD?

Note:

multiple responses.

Respondents: n = 18

158
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Item

17.

36*

23.

37*

22.

38%*

CAREERS AND EMPLOYMENT
Administrators

Strongly
Disagree

Table 59

Percent Responding

Disagree
Samewhat

Agree
Somewhat

Strongly
Agree

The distribution

of men and women

in the various

jobs at LCSD is

not equitable. 11

Employment

practices in

LCSD are a poor

example of sex

equity in action. 72

Boys and girls

should be given

the same information

and choices for

careers. 6

Boys and girls

are not fully

informed about

the range of

career choices

that are available

to them. 28

It is important

for boys to

consider marriage

and family
responsibilities

when choosing

a career. 0

Employment

opportunities are

not equal for high
school girls and

boys. 44

17
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44
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Table 59 (continued)

Percent Responding

Strongly Disagree Agree Strongly
Item Disagree Somewhat Somewhat Agree

24. It is important
for girls to
censider marriage
and family
responsibilities
when choosing
a career. 6 6 33 56

18. It is important
"for a boy to
find a high
paying job than
it is for a
girl. 61 6 17 17

*Percentage indicates percent who checked "Which of the following
statements are true in LCSD?

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: n = 18
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Table 60

RECOGNITION

Administrators

Percent Responding

Strongly Disagree Agree Strongly
Item Disagree Somewhat Somewhat Agree
13, Teachers expect
more academic
achievement from
girls than from
boys. 22 22 44 11

42* There are
achievement
differences between
boys and girls. 39 61

9, Boys and girls
should receive
about the same
number of
academic awards. 11 11 28 44

43* Boys tend to
receive more .
extracurricular
awaras for
achievements
than girls do. 50 50

*Percentage indicates percent who checked "Which of the following
statements are true in LCSD?

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: n = 18

161
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Table 61

STUDENT~STAFF INTERACTION
Administrators

Percent Responding

Strongly Disagree Agree Strongly

Item Disagree Somewhat Somewhat Agree
19. Boys and girls
should be treated

the same as far

as discipline

at school is

concerned. 0 0 6 94

34* Boys and girls
receive
differential
treatment fram
school staff. 39 61

39* Girls and boys
do not receive
equal treatment
in disciplinary
actions. 33 67

*Percentage indicates percent who checked "Which of the following
statements are true in LCSD?

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: n = 18
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Table 62

PEER INTERACTION

Administrators

Percent Responding

Strongly Disagree Agree Strongly
ltem Disagree Somewhat Somewhat Agree

16. Boys are more
often encouraged
to be leaders
than are girls. 22 33 39 6

12. Girls are usually
the leaders in
student groups. 44 39 17 0

11. Sex equity
programs will have
little influence
on the way boys
and girls interact
with each other. 50 11 22 17

45* Boys and girls
do not treat
each other as
equals. 39 61

*Percentage indicates percent who checked "Which of the following
statements are true in LCSD?

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: n = 18
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Table 63

EQUITY PROGRAMS AND MATERIALS
Administrators

Percent Responding

Strongly Disagree Agree Strongly
Item Disagzee Somewhat Somewhat Adree

1. The changing roles
of men and women
should be studied
as part of the
school curriculum. 11 0 39 50

6. I would like to
learn some
specific non-sexist
behaviors and
strategies to use
in interacting
with students. 11 22 28 33

4. I would encourage
the 4se of special
ctrriculum
materials that
are designed to
nelp achieve sex
equity. 6 11 17 67

2. I am using sSpecial
methods in mv
interactions
with stude~:s to
promote sex equity. ] 11 50 22

5. I am using special
special materials
in my building/
department to
promote sex equity. 11 17 39 17

26* Existing programs
and materials for
achieving sex
equity are
inadequate. 33 61

7. I need to know
how to recognize
biased instruc-
tional materials. 17 17 22 39

(continued)
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Table 63 (continued)

Strongly
Item Disagree

Percent Responding

Disagree Agree
Somewhat Somewhat

Strongly
Agree

3. school materials
are reviewed
for sex bias
before they
are ordered. 6

20. I would like teo
attend inservice
training to learn
more about sex
equity goals. 22

29* People are not
really aware of
Title IX
legislation and
what it means. 17

25* gex role
stereotypes in
this comunity are
firmly entrenched. 17

27* sex equity (Title
IX) does not have
real support in
this community. 44

23* People won't change
their behaviors
and teaching
techniques in
order to achieve
sex equity. 67

30* People don't know
what to do about
cases of sex
discrimination. 11

46* Too much time and
effort are being
spent on sex
equity issues. 78

166

17 33

28 22

(continued)

147

39

22

83

83

56

33

89

22




Table 63 (continued)

Percent Responding

Strongly Disagree Agree Strongly

Item Disagree Somewhat Somevhat Agree
33* People are willing

to change their

behaviors to

achieve sex equity,

but they don't

rezlly know how. 39 61

*Percentage indicates percent who checked "Which of the following
statements are true in LCSD?

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: n = 18

148

167



O

Aruitoxt provided by Eic:

y ERIC

Table 64

ELECTIVES

CURRENT ENROLLMENT
Administrators

Question: What do you tnink 13 the mix of students currently taxing these classes?

Item

55. Journalism

56. Advanced Math

S7. Home Economics

58. Office Occupations
53. Music

60. Chemistry

61. Art

62. Power Mechanics

%ote: Percentages may aot total 100 percent gue to blanks and

multiple responses.

Respondents: n = 18

Percent Responding

All Boys More Bovs Half & Half More Girls all Girls
0 11 28 44 9
0 72 22 0 0
0 0 0 56 39
9 b} 6 44 14
1] [+] 39 56 9
[ 33 5 ] ]
0 ] 67 22 $
78 17 0 0 1]
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Table 65
ELECTIVES

IDEAL ENROLLMENT
Aduiniscrators

Juest:on: What do vou think 1S the ideal 31x of students in these classes?

Iten Percent Responding
All Boys More Soys Half & Half More Girls All Girls

47. Journalism 0 0 100 0 0
48. Advanced Math 0 0 100 ] 0
49. Home Economics 0 0 83 17 0
30. Off:ce Occupations 0 ] 78 22 1]
51. Music 9 0 94 [ 0
52. Chemistry 9 6 94 0 1}
53+ Art . 0 0 100 c 0
54. Power Mechanics 6 11 78 6 0

vote: Fercentages may not total 100 percent cue to dlanks and
multiple responses.

Respondents: Boys = n = 13

150
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Table 66

ELECTIVES
Administrators

Percent Responding

Strongly Disagree Agree Strongly
Item Disagree Somewhat Somewhat Agree
31* Girls are
reluctant to
sign up for
traditionally
*boys' classes." 50 50

32* Boys are
reluctant to
sign up for
traditionally
"girls' classes." 39 61

statement.s are true in LCSD?

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Pespondents: n = 18

\
\
|
|
\
|
1
|
*Percentage indicates percent who checked "Which of the following



School Board Views on Sex Equity

The School Board Questionnaire was administed to 23 members of the
school board and local school committees. The 56 items on the board
questionnaire were the same as the items on the teacher and
administrator questionnaires, with the exception of items related to
equity programs and materials.

Physical and Extracurricular Activities

Unlike students, teachers and administrators, slightly more than
half of the board and school committee members agree that boys and
girls should have different physical education classes. Over half
also agree that boys and girls should not play on the same athletic
teams, but nearly all feel that intramural sports should be open to
both boys and girls. The majority agree that the same amount of money
and attention should be given to boys and girls' sports and that there
presently is equal emphasis on boys' and girls' sports. Most board
and school committee members do not agree that equality in athletics
is unpopular, that girls have not been encouraged to have an interest
in athletics, or that there is a stigma attached to participating in
certain extracurricular activities for boys or girls (See Table 67).

Careers and Employment

As shown in Table 68, about half of the boara and school committee
members agree that the distribution of men and women in the various

jobs at LCSD is not equitable, but less tnan one-fourth agree that
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employment practices in LCSD are a poor example of sex equity in
action. Nearly all agree that boys and girls should be given the same
information and choices for careers, but nearly half believe that
students are not fully informed about the range of career choices that
are available to them. Less than a third of the bcard and school
committee members think that employment opportunities are not egual
for girls and boys. The majority think it is important for both boys
and girls to consider marriage and family responsibilities when
choosing a career, but they do not agree that it is more important for
a boy to find a high-paying job than it is for a girl.
Recognition

Table 69 indicates that the majority of board and school committee
members do not think teachers expect more academic achievement from
girls than from boys, that there are achievement differences between.
boys and girls, or that boys tend to receive more extracurricular
awards than girls do. About three-fourths agree that boys and girls
should receive about the same number of academic awards.

Student-Staff Interaction

As shown in Table 70, most board and school committee members
agree that boys and girls should be treatea the same as far as
discipline at school is concerned. Less than a third believe that

boys and girls receive differential treatment from school staff.

Peer Interaction

Abouc half the board and school committee members agree that boys
are more often encouraged to be leaders than are girls; the majority
disagree that girls are usually the leaders in student groups. Less

than half believe that sex eguity programs will have little influence
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on the way boys and girls interact with each other or that boys and

girls do not treat each other as equals (see Table 71).

Equity Programs and Materials

Like the teachers and administrators, board and local school
committee members agree that the changing roles of men and women
should be studied as part of the school curriculum. Unlike teachers
and administrators, however. they do not feel that existing programs
and materials for achieving sex eJuity are inadequate. Somewhat less
than half the board and local school committee members are interested
in learning more about sex equity goals, but whether this is due to
lack of interest or to sufficient knowledge already is not known.

Only one-fourth believe that sex role stereotypes in the community
are firmly entrenched. Even fewer agree that sex equity does not have
real suppori 1in the community. The majority do agree that people are
not really aware of Title IX legislation and what it means; that
people do not know what to do about cases of sex discrimination. Most
board and school committee members do not agree that people will not
change their behaviors in order to achieve sex equity. Almost half
believe that people are willing to change their behaviors to achieve
sex equity, but they really do not kniow how. Forty-four percent of
hoard and committee members also believe that too much time and effort
are being spent on sex equity issues (see Table 72).

Electives

Table 73 presents the perceptions of current 2nrollment in eight
elective classes. Like the teachers and administrators, board and
local school committee members perceive there are more boys than girls
in advanced math, chemistry and power mechanics, while there are more

girls than boys in home economics, office occupations and music.
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Ideally, board and local school committee members would like to see
more of an equal mix of boys and girls in elective classes than they
see now (Table 74). The majority disagree that girls and boys are
reluctant to sign up for nontraditional classes (Table 75).
Summary

The views of the school board and local school committee members
are generally more like those of the teachers than like those of the
administrators. Board and local school committee members also tend to
see the schools in a more ideal sense than teachers and administrators
do. The majority do not believe that boys and girls should have
coeducational athletic activities, and do not pelieve there is equal
emphasis on boys' and girls' sports. Most think employment
opportunities are egual for boys and girls, but students need more
information for making career choices. 1In the areas of recognition,
student-staff interaction, and peer interaction, board members see
little difference in the way boys and girls are treated. Board and
committee members generally perceived that sex equity issues are
supported by the community, but people needed more information.
Almost half feel that too much time and effort are being spent on sex
equity issues. Finally, like the teachers and administrators, board
and local school committee members though elective classes should have

a more equal mix of boys and girls than they have now.




Table 67

PHYSICAL AND EXTRACURRICULAR ACTIVITIES
School Board

Percent Responding

Strongly Disagree Agree Strongly
Item Disagree Somewhat Somewhat Agree
8. Boys and girls
- should have
~ different P.E.
classes. 22 22 4 48

2. Intramural sports
should be open
to both boys
and girls. 4 0 22 74

6. Boys and girls
should not play -
on the same
athletic teams. 26 13 17 44

7. The same aﬁount
of mon2y and
attention should
be given to boys'
and girls' sports
at our school. 9 17 22 48

4., There is equal
emphasis on boys'
and girls' sports
at our school. 0 44 22 35

29* The whole idea
of equality in
athletics is not
a popular one in
this community. 78 22

38* Girls have not
been encouraged
to have an
interest in
athletics as boys
have. 78 22

(continued) l
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Item

34* There is a stigma
attached to
participating
in certain
extracurricular

activities for boy

students.

35* There is a stigma
attached to
participating
in certain
extracurricular
activities for
girl students.

Table 67 (continued)

3A

Percent Responding

strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree
91 9
96 4

*Percentage indicates percent who checked "Which of the following
statements are true in LCSD?

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: n = 23
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Table 68

CAREERS AND EMPLOYMENT
School Board

Percent Responding

Strongly Disagree Agree

Item Disagree Somewhat Somewhat

14.

30*

12.

31*

32*

l6.

Strongly

Agree

The distribution

of men and women

in the various

jobs at LCSD is

not equitable. 22 13 35

Employment

practices in LCSD

are a poor example

of sex equity

in action. 78

Boys and girls

should be given

the same

information and

choices for careers. 0 4 4

Boys and girls

are not fully

informed about

the range of career
choices that are
available o them. 56

Employment
opportunities are

not equal for high
school girls and

boys. 70

it is important

for boys to

consider marriage

and family

responsibilities

when choosing

a career. 4 17 13
(continued)
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13

22

91

44

30

65
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Table 68 (continued)

Percent Responding

Strongly Disagree Agree Strongly
Item Disagree Somewhat Somewhat Agree

18. It is important
for girls to
consider marriage
and family
responsibilities
when choosing
a career, 9 4 26 61

15, It is more
important for a
boy to find a
high paying job
than it is for
a girl, 44 26 22 9

*Percentage indicates percent who checked "Which of the following
statements are true in LCSD?

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondenzs: n = 23
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Table 69

RECOGNITION
School Board

Percent Responding

Strongly Disagree Agree Strongly
Item Disagree Somewhat Somewnat Agree
5. Teachers expect
more academic
achievement from
girls than from
boys. 30 26 26 4

3o* There are
achievement
differences
between boys
and girls. 74 26

10. Boys and girls
should receive
about the same
number of academic .
awards. 17 4 30 48

37* Boys tend to
receive more extra-
curricular awards
for achievements
than girls do. 70 30

*Percentage indicates percent who checked "Which of the following
statements are true in LCSD?

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: n = 23
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Table 70

STUDENT-STAFF INTERACTION
School Board

Percent Responding

Strongly Disagree Agree strongly

Item Disagree Somewhat Somewhat Agree
3. Boys and girls

should be treated

the same as far

as discipline

at school is

concerned. 4 0 9 87

28* Boys and girls
receive differential
treatment from
school staff. 74 26

33* Girls and boys
do not receive
equal treatment
in disciplinary
. actions. 70 30

*Percentage indicates percent who checked "Which of the following
statements are true in LCSD?

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: n = 23
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Table 71

PEER INTERACTION
School Board

Strongly
Item Disagree

Percent Responding

Disagree
Somewhat

Agree
Somewhat

Strongly
Agresz

11. Boys are more
often encouraged
to be leaders
than are girls. 22

9, Girls are usually
the leaders in
student groups. 30

13. Sex egquity programs
will have little
influence on the
way boys and
girls interact
with each other. 26

39* Boys and girls
do not treat
* each other as
equals. 74

26

48

35

22

13

30

30

26

statements are true in LCSD?

multiple responses.

Responaents: n = 23

162

*Percentage indicates percent who checked "Which of the following

Note: Percentages may not total 100 percent due to planks and
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Table 72

EQUITY PROGRAMS AND MATERIALS
School Board

Percent Respounding

Strongly Disagree Agree Strongly
Item Disagree Somewhat Somewhat Agree

1. The changing roles
of men and women
should be studied
as part of the
school curriculum. 9 9 61 22

20* Existing programs
and materials for
achieving sex
equity are
inadequate. 83 17

17. I would like to
attend a
presentation
to learn more
about sex equity
goals. 26 17 30 13

19* Sex role
stereotypes in
this community are
firmly entrenched. 74 26

21* Sex equity (Title
IX) does not have
real support in
this community. 87 13

23* People are not
really aware
of Title IX
legislation
and what it
means. 30 70

24* People don't
know what to
do about cases of
sex discrimination. 35 65

(continued)
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Table 72 (continued)

Percent Responding

Strongly Disagree Agree Strongly

Item Disagree Somewhat Somewhat Agree
22* People won't

change their

bebhaviors and

teaching

techniques in

order to achieve

sex equity. 83 17

40* Too much time
and effort are
being spent on
sex equity
issues. 56 44

27* People are willing _
to change their
behaviors to
achieve sex
equity, but they
don't really
know how. 56 44

*Percentage indicates percent who checkea "Which of the following
statements are true in LCSD?

Note: Percentages may not total 100 percent due to blanks and
multiple responses.

Respondents: n = 23
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Table 73
ELECTIVES

CURRENT ENROLLMENT
School Board

Question: ‘What do you think 1s the mix of students currently taking these classes?

lcem Percent Responding
All Boys More Boys Half & Half More Girls All Girls

49. Journalism 0 9 44 13 0
50. advanced Matn 0 26 35 4 0
31. Home Economics 0 0 9 44 17
52. Office Occupations 9 0 ) 39 26
53. Music o] ] 35 22 9
54, Chemistry 9 17 39 1) 3
55. arc 0 1] 52 13 9
56. power Mechanics 35 30 L) 0 0
Note: Percentages may not total 100 percent cdue to planks and

multiple responses.

Respondent3s: o = 23
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Table 74
ELECTIVES

IDEAL ENROLLMENT
School Board

Question: wWhat do you think is the ideal mix of students in these classes?

Iten Percent Respanding
All Bovs More Boys Half & Half More Girls All Girls
41. Journalism 3 0 63 0 0

$2. Advanced Math 3 0 65 9 0

13. Home EcOromics 3 0 43 7 1
34. Off:ice Occupations 4 1} 39 22
45. Music 3 Q 65 9 0

46. Chemistry < 9 [ E)

7. Ars 3 3 65 9 0

38. Power Mecnanics 3 26 35

Noze: Percentages may not total 100 percent due to olanks and
multiple zesponses.

Respondents: n = 23
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Table 75

ELECTIVES
School Board

Percent Responding

Strongly
Agree

Strongly
Disagree

Disagree
Somewhat

Agree

Item Somewhat

25*% Girls are
reluctant to
sign up for
traditionally
"boys' classes.*” 61 39

26* Boys are
reluctant to
sign up for
traditionally
"girls' classes.*® 61 39

*percentage indicates percent who checked "Which of the following
statements are true in LCSD?

Note: Percentages may not total 100 percent due to blanks and
multiple responses.
Respondents: n = 23
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Classified Staff Views on Sex Equity

A sample of 24 classified staff responded to the 38-item
noninstructional staff questionnaire. Classified staff were asked to
answer two types of guestions: 1) statements reduiring a Strongly
Disagree to Strongly Agree response on a four-point scale, and 2) a
list of 22 statements in which staff were asked *o check those items
which were true. As in the teacher, administrato., and school board
questionnaires, the two types of items are presented together in the
tables which follow.

Physical and Extracurricular Activities

Table 76 summarizes the responses of the classified staff
regarding physical and extracurricular activities. The majority of
the classified emplcyees responding feel that boys and girls should
have different physical education classes, but the same amount of
money and attention should be given to poys' sports and girls'
sports. Only a third agree that equality in athletics is not popular
in the community or that girls have not been encouraged to have an
interest in athletics as boys have. Most do not agree there is a
stigma attached to participating in certain extracurricular activities
for either boys or girls.

Careers and Employment

Like other groups, th: majority of the classified staff agree that
the distribution of men and women in the various jobs at LCSD is not

equitable, but most do not agree that employment practices at LCSD are
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a poor example of sex equity in action (see Table 77). Nearly half
feel that employment opportunities are not equal for high school boys
and girls.

Almost all classified staff members agree that boys and girls
should be given the same information and choices for careers, but half
think students are not fully informed about the range of available
career choices. The majority think it is important for both boys and
girls to consider marriage and family responsibilities when choosing a
career, but do not agree that it is more important for a boy to find a
high-paying job than for a girl.

Regaraing specific careers, the majority of classified staff do
not agree that bus drivers should be men, that men are better at
janitorial work than women, that women make better school cooks than
men, or that the schocl nurse should be a woman.

Recognition

Table 78 shows that classified staff do not believe there are
achievement differences between boys and girls. Most staff agree that
boys and girls should receive about the same number of awards, but are
evénly split on the issue of whethey or not boys actually receive more
awards than girls do.

Student-Staff Interaction

All of the classified staff agree that boys and girls should be
treated the same as far as discipline, but are evenly split on whether
or not boys and girls actually receive differential treatment from
staff. Most agree that girls and boys receive equal disciplinary

treatment (see Table 79).
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Peer Interaction

Table 80 shows that only a third of the classified staff agree
that sex equity programs will have little influence on the way boys
and girls interact with each other, or that boys and girls do not
treat each other as equals.

Equity Programs and Materials

Table 8l presents response summaries for the ten items pertaining
to equity programs and materials. Most of the classified staff agree
that the changing roles of men and women should be studied as part of
the sctool curriculum; about half believe that existing programs and
materials for achieving sex equity are inadequate. Most would like to
attend a presentation to learn more about sex equity goals.

About nalf the classified staff feel that sex role stereotypes in
their community are firmly entrenched, but the majority agree that sex
equity has real s